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THIS CURRICULUM DEVELOPMENT PROJECT WAS CONDUCTED TO ADJUST
ELEMENTARY INSTRUCTIONAL PROGRAMS TO INCLUDE INFORMATION AND
CONCEPTS ABOUT RACIAL-CULTURAL DIVERSITY IN AMERICAy INCLUDING THE
LIFE ON THE AMERICAN NEGRO. ITS PRINCIPAL EMPHASIS WAS ON LAYING THE
GROUNDWORK FOR PREPARING INSTRUCTIONAL MATERIALS IN THIS AREA OF
HUMAN RELATIONS. SPECIALISTS FROM BOTH THE SOCIAL SCIENCE AND
EDUCATIONAL FIELDS WERE CALLED INTO THE STUDY TO REVIEW PATTERNS OF
INSTRUCTION AND PROMISING CURRICULUM DESIGNS IN SOCIAL STUDIES AND
THE HUMANITIES. PRELIMINARY THOUGHTS ON POTENTIAL NEW MEDIA FOR
PRESENTING PROGRAMS IN RACE-CULTURE DIVERSITY WERE PROPOSED.
"WORKING PARTIES® OF & TEACHERS WERE THEN ESTABLISHED TO TEST THE
MOST PRIMISING INSTRUCTIONAL ITEMS BY ACTUAL CLASSROOM TRYOUTS AND
EXPERIMENTATION WITH APPROXIMATELY 330 CHILDREN IN THE K-6 LEVEL.
DIAGNOSIS OF ATTITUDES FOR THE INDIVIDUAL CHILDy UNDERTAKEN BY THE
TEACHERS IN THE °*WORKING PARTIES,* CONFIRMED THAT CHILDREN FORM
ATTITUDES TOWARD RACIAL DIFFERENCES WHETHER OR NOT THEIR CURRICULUM
IN SCHOOL DEALS WITH THE SUBJECT. THUS, ATTITUDE DIAGNOSIS WAS
BELIEVED TO BE A FUNDAMENTAL PREREQUISITE TO THE DEVELOPMENT OF
SEQUENCES OF INSTRUCTION DEALING WITH RACIAL AND CULTURAL DIVERSITY.
DIFFERENCES IN THE TEACHING APPROACHES AMONG RACIAL AND CULTURAL
GROUPS WERE ALSO SUGGESTED SINCE THE HISTORY AND CURRENT SITUATICNS
AMONG THESE GROUPS OFTEN DIFFER WIDELY. (GC)
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PREFACE

This is the final report to the United States Office of Education from the
Lincoln Filene Center for Citizenship and Public Affairs, Tufts University,
on the Curriculum Development Project, "The Development of Instructional
Materials Pertaining to Race and Culture in American Life" (H-199). The
Project was initiated on March 1, 1965, and the termination date of the first
phase of the Project is April 30, 1966. Because of a conviction that the need
for appropriate innovative instructional materials in the crucial area of race
and culture in American life is great, especially for students from pre-
kindergarten through grade six, the Center fully intends to continue its work
in this field, '

The Lincoln Filene Center has long beea concerned with research, de-
velopment of materials, and training in the area of racial and cultural di-
versity in the United States. With the suppoxt of the Cooperative Research
Programs of the United States Office of Education and the President's
Committee on Juvenile Delinquency and Youth Development, the Center
sponsored in September, 1963, a Conference entitled "The Relationship of
Education to Self-Concept in Negro Children and Youth." The many educa-
tors, sacial scientists, and agency administrators participating in the
Conference were agreed that the school could do a far more effective job
in enhancing self-concept among disadvantaged young people if instruc-
tional materials were available which really coped in an accurate manner
with the background of minority groups in America, which clearly pre-
sented the psychological and sociological dimensions of the disadvantaged
in American life, and which were developed in such a manner as to en-
courage the student to learn better and participate more fully in the learn-
ing process. (See the Conference report in Kvaraceus, Gibson, Patterson,
Seasholes, and Grambs, Negro Self-Concept: Implications for School and
Citzenship. New York: McGraw-Hill Book Company, 1965 .) Encouraged
by the thinking and recommendations of the participants in this Conference
with respect to instructional materials in this area, the Lincoln Filene
Center organized a curriculum development proposal and submitted it to
the United States Office of Education.

This report reflects the research and development of pilot materials
in racial and cultural diversity for elementary school students carried out
by the Center within the framework of Project H - 199.

It may be of valuz to add that this curriculum development project has

Proceeded within the context and activity of several other Center programs
and activities dealing with education for the disadvantaged. In co-operation
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with the McGraw-Hill Book Company, the Center produced three films for
pre-sexvice and in-service teacher education dealing with prohiems of the
laner-city Negro child, his home, community, and school. In 1965, the
Massachusetts Department of Education received a grant under Title IV

of the Civil Rights Act of 1964 for the development of educational programs
for the disadvantaged. Working with the Department, the Center produced
at WGBH-TV, Boston, a series of 28 forty-five -minute television programs
on education and race relations, again for pre-service and in-service
teacher education. Under the direction of Dr. William C. Kvaraceus of the
Center's staff, a training institute for teachers of disadvantaged youth was
held at the Center in the summer and fall of 1965, supported by a grant
under the aegis of the Natioval Defense Education Act. Dr. Kvaraceus will
direct another NDEA Institut.: in the summer of 1966 and through academic
1966-67 for teachers of the disadvantaged, using the "Education and Race
Relations” television series. Center participation in the Massachusetts
study of racial imbalance in the Commonwealth and publication of a high
school textbook, Civil Liberties: Case Studies and the Law (Boston:
Hougiiton Mifflin Company, 1965) also manifest the Center's interest in and
concern with educational patterns and problems of disadvantaged youth.

Dr. John S. Gibson, Acting Director of the Lincoln Filene Center,
served as Project Director, and Dr. Kvaraceus was Co-director of the
Project. Dr. Bradbury Seasholes, Director of Political Studies at the
Center, co-ordinated working committee cperations in the early phases
of the Project, and Dr. Franklin Patterson, formerly Director of the Center,
was actively engaged in later stages. Particular credit for Project co-
ordination, research, and development of materials goes to Mr. Harvey
Pressman, Director of Special Projects at the Center, and to Miss Astrid
Anderscn,who, as Research Assistant, effectively co-ordinated the re-
search program of the Project. Miss Anderson did an exceptionally fine
job surveying the content of textbooks at the K-5 level (see Appendix F,
"The Treatment of Racial and Cultural Diversity and the Role of Negroes
in a Selected Sample of K-6 Instructional Materials). She also guided
operations of the Project’s two Working Parties. Mr. Wyman Holmes,
Associate Director of the Center, Miss Miriam C. Berry, Senior Editor
at the Center, and Mrs. Ann C. Chalmers, Center Editcr, all made in-
valuable contributions to the many phases of the work. The Project was
uniquely and brilliantly served throughout by Dr. Jean D. Grambs of the
University of Maryland, and the Center is most grateful for the scholaxly
guidance and stimulating recommendations of tiie many consuitants who
worked with the staff during the course of the last fourteen months. Mem-
bers of the two Working Parties effectively translated many of the
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intellectual concepts developed early in the Project into innovative and
exciting pilot instructional materials which have been introduced into
elementary school classrooms in the spring of 1966, Finally, several
outstanding undergraduate and graduate students at Tufts University per-
formed many vital and tedious tasks throughout the duration of the Project.

This report describes in detail how the Project was organized and ad-
ministered, the research design and its relevance to the development of
instructional materials at the elementary level, and the nature of the pilot
units which have been prepared and which will serve as the foundation for
further research, development, and evaluation. Findings, conclusions,
and implications of the Project output to date are also set forth. The appen- -
dices to the report will give the reader some idea of the scope of the Project,

as well as the content and flow of thinking brought to the Project by Center
staff members and consultants.

All of those concerned with the Project have identified and raised many
vital questions on how instructional materials might better equip our young
citizens in both a cognitive and affective sense to become better citizens
in a racially and culturally diverse nation and world. Some tentative guide-
lines toward finding answers to these questions are reflected in the content
of this report, although it is abundantly clear that extensive research, de-
velopment of materials, classroom experimentation, continuous evaluation
and questioning of productivity, and the avoidance of simplistic conclusions
are all needed if the long-run goals of this Project are to be achieved. The
Center feels, however, that the first 14 months of this Project have been
characterized by intellectual gharing, the excitement of translating ideas
into classroom instructional materials which appear to be producing the
desired recults, and a feeling of the importance of the task at hand, We
fully expect to build upon this productivity and momentum.

John S. Gibson, Acting Director
The Lincoln Filene Center for
Citizenship and Public Affsirs

April 30, 1966
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Problem on Which the Research was Focused o

The educational problem which this curriculum project has focused upon
is the need to help growing children -- white, Negro, and those of other eth-
nic and religious backgrounds -- to understand basic principles of human
behavior in intexrgroup relations and to live effectively in a society which is
characterized both by unity and by rich diversity. The dimensions of this
need, in terms of minimum educational tasks, have been set forth by Hilda
Taba and her associates as a result of studies of the American Council on
Education:

L e L a

e eI

a. There are certain facts, ideas, and concepts basic
to intelligent understanding and literacy in group re-
lations; people need to know these facts about human
beings and groups, and their functioning in society.

b. Living in a multigroup world requires feelings, values,
and attitudes that add up to a comprehensive and
cosmopolitan sensitivity.

c. Human relations require ability to think objectively
and rationally about people, about the problems of
their relationships, and about cultures.

d. It is necessary to develop certain skills in order to
get along with individuals and to work successfully in

groups. 1

By far the most sustained educational theme in elementary and secondary '-‘
schools is that of developing the pupils’ understanding of the American culture. !
To develop such an understanding, teachers have relied mainly on courses in
American history and literature. These courses, or units and topics related
to them, are offered at almost every grade level. Full courses in American
history generally recur in the 5th, 8th, and 1ith grades. No educaticnal
themes offer more or richer opportunities for intergroup education than do
the American history and American literature sequences.

Through the history and literature sequences, & number of important con-
cepts in intergroup and human relations can be developed:

America is a land of many cultures, and the present
culture pattern is a fusion of many. This blending has
enriched American life. ‘
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Some people who came here found opportunity and
freedom and a chance for advancement. Others found dis-
crimination and prejudice. All found obstacles, such as
confusing languages, different customs and dress, and
a tendency on the part of the inhabitants to belittle new-
comers, especially immigrants. '

Inequality in one area of living produces inequality in
another. Majority as well as minority groups are affected
by these inequalities.

All newcomers to America had certain common prob-
lems, All people had to make adjustments. All were
treated as different. All found they had to win acceptance.
All had some difficulty in becoming part of the new com-
munity.

These adjustments may vary with circumstance. Moving
from one school to another in the same city presents one
set of problems. Moving from the country to the city presents
another set of problems. And moving from one country to
another presents still another set of problems.

The adjustments newcomers have to make may depend
on the time in history and the degree of difference between 2
the culture of the old place and the culture of the new place.

While this need and the educational tasks it implies have achieved recog-
nition by many educators, and while serious efforts have been made by curri-
culum leaders to adjust instructional programs in consequence of this recog-
nition, unfortunately there has not been a substantial development of text and
other instructional materials which would do the job adequately. In 1949, the
American Council on Education’'s committee on the study of teaching materials
in intergroup relations, whose staff director was Howard E. Wilson, concluded
that:

Textbooks are not guilty of planned derogation of groups,

but are guilty of failing to come to grips with basic issues

in the complex problems of human relations. Much material
essential to the understanding of intergroup relations and
provocative of better relations is simply not presented to
pupils. The fault lies not in texts alone but in the courses
of study for which textbooks are prepared. Only as those
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courses of study demand the inclusion of topics on
intergroup relations, some of which are inevitably

controversial,3\\_rill the textbooks be substantially } /
!
The 1949 American Council on Education report called attention to the par- i

ticular matter of the treatment of the Negro in American life as follows:

While recently prepared texts and curriculums tend

to direct more attention to Negroes as an American
group, the average text and teaching guide tend to
ignore the group, particularly its position in contem-
porary society. A very large proportion of the refer-
ences to Negroes put before pupils treats Negroes as
slaves or as childlike freedmen; very little data about
Negroes since 1876 axe to be found in the history texts,
The plantation mammy and Uncle Remus stereotypes
tend to be perpetuated both in social science and :j
literary materials. Textbocks in all fields, on oc-
casion even in biology, present hazy and confused
ideas about race, scientific data about race being con-
spicuous by their absence. The illustrative materials
of the texts deal even less adequately and sensitively
with Negroes than do the printed words. 4

The story since 1949 has been one of some, but not substantial, develop-

ment, This was summ%tized by the late William E. chloery,s and by other
students of the subject,
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Meanwhile, curriculum leaders have continued to call attention to the need
for instructional materials at the elementary level to deal with racial-cultural
diversity in American life. 7 Even so, the lack of substantial progress in the
improvement of instructional materials dealing with racial-cultural diversity
and the role of the Negro in American life is apparent when one examines the
status of current materials, The most vivid example of the lack of develop-
ment in this area since 1949, when the American Council on Education made
its assessment, is to be found in connection with the treatment of American
Negroes in elementary instructional materials.

vr
{
3
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Negroes do not appear as a factor in American iife and history in such
materials except in very limited ways. For example, the Negro does not appear
as a real factor in American history except in the limited reporting of slavery,

Full Tt Provided by ERIC.
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the social system of the South prior to the Civil War, and as a factor in the

Civil War itself. After these events have been covered, the Negro virtually
disappears from the American history textbook, despite the fact that he con- ’
Stitutes at least 10 per cent of the national population. This is the case even
though there is ample authentic historical material available on the Negro in o
America. Historians have built a meticulous accumulation of historical mate- :
rial regarding this group.

While many criticisms have been made of the social studies in recent
years, only a few have pointed out that the role of American Negroes and of
racial-cultuxal divexsity has been neglected in the usual textbook presentation.
Some notable efforts are being made to correct these omissions (the Follett
Company series; the Bank Street School project), but there is no indication as
yet in the available literature that any effort is dealing directly with adequate
rew materials, in a sustained way, with racial-cultural diversity and the ex-
Perience of Negroes in American life from kindexrgarten through grade 6.

It appears that, in connection with improving instruction regarding racial-
cultural diversity, omissions and distortions with regard to American Negroes
which may exist in contemporary school textbooks need to be reviewed and
Placed in the perspective of American history teaching as one of the main threads
in elementary school instruction,

The present project operated on the assumption that every significant eth-
nic or cultural group in the United States should be given adequate, accurate
treatment in elementary school instruction. The significance of the need for
more adequate treatment of American Negroes is that this group constitutes
our largest racial minority, that its history has been ignored and distorted in :
customary school materials, and that as a result it is difficult for American |
citizens, white and Negro, to grow up with adequate understanding and insights .
necessary for the preservation and advancement of a diverse and changing
nation.® While recognizing the limitations of information giving in the educa-~
tion of behavior and attitudes, it is an assumption of the project that informa-
tion appropriately conveyed in appropriate contexts can mitigate as well as
help to resolve many facets of difficulty arising out of racial-cuitural diver-
sity.

The project has used some instructional materials in existing courses with-
in the K-6 sequence. Particular attention was paid to the preparation of mate~
rials suitable for the United States history course ordinarily offered in the 5th
grade and also aimed at Providing materials of a suitable nature for other parts.
of the elementary school curriculum. The intention was not to suggest that the




; Negro or any other ethnic group should be given a position out of proportion 1
to his role in American history and life, but zather to make clear and accurate b
what that role has been and continues to be.
Such information, however, can be regarded only as the raw stuff of leaxn-
ing. Historical and factual materials can be of genuine importance in the de-
| velopment of more accurate perceptions of Social life, but whether this happens !
j depends on how they are used in the process of education. Bruner has com-

oy Students, perforce, have a limited exposure to the mate-

oy erials they are to learn. How can this exposure be made
to count in their thinking for the rest of their lives? The
dominant view among men who have been engaged in pre-
paring and teaching new curricula is that the answer to
this question lies in giving students an understanding of

- the fundamental structure of whatever subjects we choose
to teach;- This is a minimum requirement for using knowl-
edge, for bringing it to bear on problems and events one
encountexrs outside a classroom -- or in classrooms one
enters later in one's training, The teaching and learning
of structure, rather than simply the mastery of facts and

TR EPRTERIROAI T o L Yy e PO AT et ¢ SR

: techniques, is at the center of the classic problem of
B The essence of the question "how" is that we need to develop and utilize
ﬁ materials in ways which will maximize the acquisition of valid insights and con-~
; cepts which will be retained and be capable of transfer. Brimer and others have :
dealt with this matter extensively and with resuits which suggested directions 1
‘ for this project.10 For example, it is clear that an unfinished task is likely to
- be longest remembered, that active involvement i an activity results in bigher-
level mastery than does passive involvement, that overt vexbal responses that |
o relate to the solution of a problem will result in more efficient learning, and :
that children respond to visual stimulation and will react to suggestions on the .
overt as well as the covert level. By making use of such insights with regard to
learning, this project proposed to develop experimental materials and units, 4
related to these described above as purely factual and historical, which would :

elicit zesponses and lead to learning at an active level of awareness. Through
suca devices as incomplete pictures, stories, films, etc., students are helped
to think through essential social relationships and are motivated to do accurate 3

thinking and inquiry.
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There is no lack of basic and sound research in the area of learning and
in the area of changing behavior and attitudes, just as there is no lack of
historical and social research in terms of racial-cultural diversity and the
particular role of Negroes in American life. What has been lacking has been 3
the translation of such behavioral and historical research into available school '
materials and procedures for use in the classrooms of the United States. This
j is particularly true in the classrooms of the inner city, where Negro and non-
White students are heavily concentrated. The materials of instruction which
are presently available to such children pPredominantly presents a view of
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k soclety in which their own groups might be thought not to exist at all. This
P project regards this condition as a sericus educational and social problem
f Which requires a long-term, active effort at remediation so that white and

nonwhite students in the elementary school will encounter and be gllowed to
[ work with materials which reflect an identifiable social reality for them: a
! social reality in which racial-cultural diversity is recognized and examined,
in which the presence of Negroes in American history and life is recognized
E and considered both in past and contemporary terms, and in which the possi=-
bility of applying American Principles of freedom and justice on a realistically
broad basis is achieved.

The proposal for this project was made with an awareness of the fact that
materials appropriate for one level of child development would not be appro-
{ priate for another. Therefore, this Peoject would include not only the re-
. Sources available from historical research translated for particular age and
reading levels, but would also utilize the insights of social psychologists, -
specialists in learning theory, reading specialists, research experts in S
mass media, anthropologists, and others for the development of materials, 5

The need for such materials has already been indicated, and it has been {0
! stated that they do not now exist in general form usable in the average class-
o room. Such materials, if available, would not only provide factual informa-
tion, but would provide insight and opportunity for conceptualization about
groups in our society and would be helpful in the education of both white and
nonwhite children. Such education is essential for adequate individual g
functioning in a rational, free society. No major curriculum effort at present L
is directed at this particular aspect of individual education, and it is one Which ]
is clearly within the realm of general education and social studies at the ele~ !
mentary school level. An individual who cannot adequately cope with condisions

in reference to these conditions is obviously one who cannot act rationally
or adequately as a democratic citizen. The citizenship objectives of general 5
education and social studies instruction cannot be adequately achieved unless !
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has it been well established that intergroup attitudes, involving one's own group
and those of others, tend to be established in childhood, The work of Mary
EllenGoodmanisacasempoint, as is the well~known work of Helen G.
Trager and Marian Radke Yarrow, 13 - |
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12, See, for example, Otto Klineberg, "Life is Fun in a Smiling, Fair-Skinned
World, " Saturday Review, Februa~y 16, 1963; Albert Alexander, "The
Gray Flannel Cover on the American History Textbook, " Social Education,
Vol. XXIV, January, 1960, pp. 11-14

13. Mary Ellen Goodman, Race Awareness in Y Children. Cambridge:
Addison-Wesley Press, Inc., 1952; Helen C. Trager and Maricn Radke
Yarrow, They Learn What They Live: Prejudice in Young Children,
New York: Harper & Brothers, 1952

= B B L S

Objectives or Hypotheses

3 From September 16th to 19th, 1963, the Lincoln Filene Center conducted
i aoonﬁemeeotlocm-cimﬂoumdmdnlmgmmﬂnm, "“The
Relationship of Education to Self-Concept in Negro Children and Youth, *
Among the objectives of the conference were: (1) to draw together research

sity of the Ne@p:o protest movement. Three working papers for this conference
were prepared. These were: "The Self-Concept: Basis for Re-education of |
Negro Youth” by Dr. Jean D, Grambs; "Political Socialization of Negroes: |

I PO
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cﬂdv&chmemdubdmanndmmmmamﬂnmm
published as a paperbeck by the McGraw-Hill Book Compeny in 1965 under
the title of Seif- for School and .

Discussions subsequent to the conference have led the Lincoln Filene
Center to the conclusion that cextain major considerstions exist which
mlymm'mmmmwmmmm
in the elomentary school; particularly of the inner city, in texrms of raciai-
culturel diversity and the role of Negroes in American life, Put simply,
these underlying assumptions are as follows:

a. Current general education and social studies mate-
rials at the elementary level do rot make adequate
use of the insights of the various behavioral sciences
into the nature of race and cultural differentiation or
into those aspects of racial-cultural diversity which in-
fluence behavior, judgment, and citizenship. .

b, 'meroleotNearoesandodnrcﬂnMcyomin
American life has beez neglected or distorted in cur-
rently available general education and social studies
materials in the elementary school, and this lack
should be corrected.

c. Adequmhctmllnformauonandopportmmsm
inductive conceptualization about racial-cultursl
diversity and the experience of Negroes in American
life would provide both white and nonwhite children
with a more rational basis upon which to intexact, both
as young people and later as adults and citizens.

d. Material relevant to the social reality of the lives of
children, with particular reference to Negroes and
other ethnic-cultural groups in the slums of large
cities, will be significant in keeping such children

in school longer and with more effective educational
results.
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The objectives of this project were: (1) to identify basic pifnciples of
human bshavior in intergroup relatious and reasons why individuals, grouns,
and cultures differ; (2) to update & review of the treatment of racial and
mnammmm«mmmmx-emm
materials (readers, social studies texts, language art books, histories,
etc. ); (3) to determine in consultation with historians and social scientists
mwummmmmmm-mmmmm
h&mmmmmmwmumopﬂmhehmmﬁ-
um:md.(l)meuplmd\odenlopmot-eqmnoe-udmammuwm
subject of racial and cultural diversity.
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DATA, CONCLUSIONS, AND IMPLICATIONS
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Related Research
Etroduction

Intexest in the subject of racial and cultural diversity is widespread
and intense; the rsievant materisl is apparently limitless. This summary

of significant related research is presented here as an outline of five major
areas:

1. Textbook and Trade-Book Analyses
2. "Intergroup Relations” Education
3. Research on Race and/or the American Negre
4. Projects Sponsored by Schoals or Publishing Companies
S. Other Related Research
More apedﬂcally, included ars:

1. Books and articles which played a part in the initiai
formation of the present Project

2. DBooks and articles which () played & prominent part
in the background for the textbook survey, or
(b) were used by the working-party teschers for
- classroom experimentation

3. Othunri:ecmmbliuﬁomuponwblch&eproject
plans to draw in the future

I. Textbook and Trade-Book Analyses

- The content analyses of children's textbooks and trade books included
inthuncuonarethebnckgrmdminuwmmhoject'lmtmbook

survey (see Appendix F) was designed and executed. The most compre-

hensive of the following studies, mmadmmr_m_m,;mm;,
huphyadlncmcwlyimpmmlalnﬂnmdmﬂ'nhmm.
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| Albert Alexander, "The Gray Flannel Cover on the American History
Textbook, " Social Education, Vol. XXIV, January, 196C, pp. 11-14

! ' Robert Bierstedt, "The Writers of Textbooks, " Chapter V in Text
Materials in Modern Education, Lee J. Cronbach, ed. Urbana, Hlinois:
University of Illinois Press, 1955, pp. 96-i28

Theodore Dolmatch, "Color Me Brown--I'm Integrated, " Saturday Review,
September 11, 1965, p.73 :

e NG e T e e
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: An interesting article by a publisher who holds that there are
¢l | dangersg in the current response to a demand for reading matter
Lk portraying the American experience as heterogeneous. Rather
than recognize the “increasing complexity of American reality, "
writers have completely substituted urban scenes for suburban,
black people for white, blue-collar workers for white ~collars,
with a result that is just as dangerous and unxeal as the old
trend. He emphasizes the need for books that deal with inter -
action between all groups, thus helping children to develop a
better sense of self and of common destiny by stressing essen-
tial similarities in inner reactions.

Intergroup Relations in Teaching Materials, Washington, D.C.,
American Council on Education, 1949

This is a survey made in 1944-1945 of 266 textbooks (many pub-
lished prewar) for gredes 4-14. The books were examined

for adequacy of treatment of individual worth, group structure
% in a democratic society, treatment accorded major specific
groups in the American population and methods of interaction
among greups. The report was given in narrative form, which
detracts from its clarity and usefulness in other surveys.

Otto Klineberg, "Life is Fun in a Smiling, Fair-Skinned World, "
g Saturday Review, February 16, 1963

Klineberg anslyzes 15 elementary reader series. Hig major
conclusion is that all of them fail to present a realistic picture
of American life. He criticizes the prevalent ethnocentrism,
socioeconomic centrism, animism, and anthropomorphism, and
calls for new literature which presents a realistic picture
based on sound attitudes.
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Nancy Larrick, "The All-White World of Children's Books, " Saturday
Review, September i1, 1965

Very similar to Klineberg's article, this is a report of a
study made of children's trade books from 63 publishess.

] Out of some 5, 0G0 books published between the years 1962

; and 1964, only 6.7% contained any mention of Negroes,

) while oaly 4/5 of one per cent dealt with the American Negro
of todey. Several of the publishexrs have beex restricted by
complaints from their subscribers, but this situation is grad-

ually improving, and a greater number of books with more

o realistic treatment of the Negro and the probl>ms he faces
| in contemporary society are being published.

o Jeanne Walton, "The American Negro in Children's Litexature, " Eliot-
Pearson School (Tufts University, Medford, Massachusetts) News,
| r February, 1964

Miss Walton exposes the lack of truthful information about
the Negro and the failure to present him in a realistic, ac-
- curate manner. The Negro is often ignored. If written
about at ali, it is usually in one of three general ways:
hero approach, stereotype image, or moralizing story
stressing brotherhood. The author discusses the faulty
attitudes that youthfizl readers might easily infer from
these dishonest, unreal presentations. She states that
children must be made aware of the true problems of
segregation and discrimination in order to develop sound
attitudes. Children are never too young to be given reality
and can and should be allowed to analyze actual problems
in contemporary American society.

T s g

. "Intergroup R:lations" Education

Education agsumes change. The person who has learned something
acts in a different fashion from the person who has not leaxrned the same
thing: the first person has been "educated;” the secoand pirson has not.
Intergroup education similarly assumes that, as a result of selected ma-
terials and methods, individuals will be changed, that their attisudes and
behaviors toward persons of other groups and toward members of whatever
group they themselves belong to can be changed,

LI T
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.
If persons can be educated to hate and distrust others, then they can

be educated to like and trust others.. THIS IS A BASIC ASSUMPTION OF
INTERGROUP EDUCATION. '

Numerous studies have found that attitudes toward minority groups
are not determined by contact with that group so much as they are deter-
mined by prevalent attitudes about the group. Thus, in intergroup edu-
cation, the selection of methods and materials is directed specifically
toward the development of attitudes--or a change of attitudes which may
already have been formed--which make for more acceptance of persons
who differ and more acceptance of one's own differences from others.

John U, Michaelis, ed. Social Studies in Eleme_nm Schools. Thirty-" -
Second Yearbook, National Council for the Social Studies., Washington,D.C. :
- The National Council, 1962, ‘See Chapter II, "Social and Psychological Foun-
dations, " and Chapter III, "Content in a Social Studies, " pp. 17-106

Dr. Richard Morrill, Chairman of the Ad Hoc Committee to Combat Geo-
graphic Prejudice of the American Geographers Association, University of
Washington, Seattle, Washington' - : .

This informally organized group of college teachers of geography
has become interested in the problem of ethnocentrism in geog-
raphy education for two primary reasons: (a) the realization
that much of the content of their own college text materials is
permeated with geographic bias, and (b) dismay at the exten--
siveness of the well -entrenched ethnocentric biases with which
high school graduates come to their college courses in geography.
The committee has now become interested , also as potential
curriculum consultants, in problems of geography education at
- the K-6 level. Contact with members of this informal commit-
tee of geographers brought the Project staff to the realization
that the explicit and implicit "messages" to children contained
in the current geographic content of K-6 social studies texts
are representative ueither of the breadth of sckolarly research
in geography nor of its actual and potential acultural, chjective
mo ' '

Celia Stendler and William Martin, Intergroup Education in Kindergarten-
Primary Grades. New York: The Macmillan Company, 1953 |

Kindergarten and the primary grades are the important, if not
the crucial, level for education in intergroup relatlons, for it
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| is during these years that children's attitudes toward racial i
: and cultural differences are being formed. Awareness of 1.
fb . this fact induced Stendler and Martin to conduct a study of 1
‘ children's attitudes and how they develop. The most rele- ;
vant finding wae that attitudes toward Negroes are now [
| _chienydatummedmbywnnctMthNegroeaumbyge
| valent attitude toward Negroes. ;
| ~ The authoxs base their curriculum for intergroup relations
o ' education on what is known about how attitudes develop and
e : how they may be changed. They maintain that that program
. S of intexgroup education in the schools is most desirabl
‘ ok | . which: |
' F“ : 1. accepts the child as he 1s and provides recogaition
N | of accepting behavior on the part of each child
. ' toward every other child.
| 5 2. leads to an understanding on the part of the child
: of the reasons why different people live as they do.
3. fosters interaction among representatives of differ- |
| - ent groups, with each representative being given
o equal status,
4. makes it possibie for each child to achieve success,
Jbut not at the expense of others. ;
Hiida Tabe, Elizabeth H. Brady, and John T. Robinson, Intexgroup Edu- §
cation in Public Schools. Washington, D.C.: American Council on
§ Education, 1952 '
-
L Inter, Education in Public Schools is the final report of
. The Project in Intexgroup Education in Coopexrxating Schools: . :
; January 1945-August 1948, |
?~ The immediate post-World War II era saw a great deal of re-
. search activity in the field of intexgroup relations education.
3 | At that time, racial and cuitural diversity was articulated as

intexgroup relations education. This A.C.E, project had as
its goal the development of ways to shape attitudes, chinking,
and conduct such that the formation of prejudices, miscon-
ceptions, tensions, and hostilities would be prevented. An
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attempt was made to develop new educational approaches and :
materials relevant to group relatiocs.

Intexgroup Education in Public Schools
time of its original publication, a very significant contribu-
- tion to the research in this field and still remains a valu-
able resource book in vterms of relevant background material.
The major drawback to its use today lies in the many devel-
opments that have occurred since 1948 (i.e., the mass ex-
odus of the middie classes from the cities, the evolution of
the public schools into minority-group ghettos, the techno-
loglculrmhdnnwhichhcon:aﬂlyenmmungtheun-
skilled jobs in our economy, etc.)which have 80 radically
enhanced the importance of the concept of raciai and cul-
tural diversity.

Helen G. Trager, and Marian Radke Yarrow, They Learn What They Live:
Prejudice in Young Children. New York: Harper & Brothers, 1952

This is volume 8 in the series on Problems of Race and
Culture in American Education of the Bureau for Intercul -
tural Education Publication. They Learn What They Live
describes a comprehensive project, the goal of which was
to throw scicntific light on both the causes and effects of

prejudice.

Values and attitudes of both parents and teachers toward ra-
cial and religicus groups were studied, as were the attitudes
of children. The study was conducted with ¢ view toward
determining the influences, both direct and indirect, which
determine the formation and strength of children's sttitudes.
It was concluded that prejudices are learned early and that
attitudes toward racial and religious groups become more

crystallized with age.

William E. Vickery, "Educating Citizens for Democratic Intergroup Re-
B - lations, 1960-1980, " in Citizenship and a Free Soclety: Education for the

! Future, Franklin Patterson, ed. Thirtieth Yeaxbook of the National Council
for the Social Studies. Washington, D.C.: The National Council, 1960,

- Pp. 162"]“
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II. Research on Race and/or The American Negro

Ask a child in the primary grades to define the word race, and his
answer will almost invariably focus on competitive athletic events. A
shockingly small number of children in the primary grades are even
vaguely aware of the fact that this word has snother meaning. Race has
been a very caxefully avoided topic in public school education. Discug-
sion of the concept is generally considered taboo. This exrror of omis-
sion is augmented by errors of commission; that is, when this topic is
treated, it is almost invariably handled inaccurately, thexreby perpetu-
ating false explanations of racial and cultural diversity.

Treatment of the American Negxro suffers from the same two errors.
Textbook survey after textbook survey documents the disappearance of
the Negro from history texts immediately after discussion of the Civil War.

The materials annotated in this section represent attempts to deal
more realistically with these two problems.

Bugene B. Brody, "“Color and Identity Conflict in Young Boys: Observa-
tions of Negro Mothers and Sons in Urban Baltimore. " Psychiatry,
Vol. 26, No. 2, May, 1963

This paper reports obsexrvations of : (1) young Negro boys'
pexceptions of themselves as white or Negro, and (2) their
mothezs’ deliberate but unwitting indoctrination regarding
their color status. Obeervations were made as a part of a
sexies of studies concerned with the influence of socio-
cultural factors on character and psychopathology. It con-
ulmdmcripdonofumplelndmethodundinthisputot
sexies of studies, two tables of data, and discussion of fing-

ings.

Daedalus: journal of the American Acedemy of Arts and Sciences, Fall,
1965, and Winter, 1966, Volumes 94, No. 4, and 95, No. 1, The Negro
American

These volumes represent the most recent substantive contribu -
tions to the growing area of research on the Negro American.
Paxticular papers upon which this Project will draw for informa-
tion include: John Hope Firanklin's "The Two Worlds of Race:
A Historical View,"John H. Fischer's "Race and Reconciliation:

S St AT N

G

AAA L LR R N i e T R

pERONY SENI




& T T T R T s Ty T DS
s 7

The Role of the School, " Brik H. Erikson's "The Concept of
Ideatity in Race Relations: Notes and Queries, " and Paul B.
Sheatsley's "White Attitudes Toward the Negro."

M. H. Fried, "The Four-Letter Word That Huzts, " Saturday Review,
October 2, 1965, p. 2

This Columbia anthropology professor declares that race is
notaacienuﬂcﬁctbuedonmm,huamemsleuidu
which is the result of a social conflict of fear and rivalry
that thrives on division and distinction. Race is a poorly
deﬂmdtumduermmodbycrmmmmmmnnd--
Mologlcdandc\nmd--mdmmborofdlﬁnamhm‘ﬁu-
tures. The only reelly scientific method, based on blood
type, destroys all existing conventional raciai lines.

Mary Ellen Goodman, Race Awareness in Young Children. Cambridge:
Addison-Wesley Press, Inc., 1952

William C. Kvaraceus, John S. Gibson, Franklin K. Patterson, Bradbury
Scagholes, and jean D. Grambes, Negro Self-Concept: Implications for
School and Citizenship. New York: McGraw-Hill Book Company, 1965

Three position papers probe the relationship of the gelf-concept
of Negro youth to education's task of "closing the academic
gap" for these youth. Jean Grambs elaborates the concept;
Bradbury Seasholes deals with political socialization; and
William C. Kvaraceus deals with the schools as an agent of

change,

Elizabeth W. Miller, ed. The Negro in America: A Bibliography.
Cambridge: Harvard University Press, 1966

This volume was compiled by Mrs. Miller for the American
Academy of Arts and Sciences; it begins with a preface by
Thomas F. Pettigrew. To be published on 13 May 1966, it
will include &ll materials written about the Negro in America
since the 1954 Supreme Court decision, as well as those ma-
terials written before that time which are clagsics. I will
list moxe than 3, 500 books, documeits, articles, and pam-
phlets. Annotations will indicate the scope and special sig-
nificance of particular works. A final section on tools for
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further ressarch will list general bibliographical aids as
well as suggestions for keeping up with day-to-day devel -
opments. Of the 14 major topic headings, this Project
will make particular use of the following: Intergroup Re-
lations, Urban Problems, Bducation, and The Freedom
Revolution.

IV. Projects Sponsored by Schools or Publishing Companies

More conspicuously than the hooks, materials, and projects de-
scribed in other sections, those cited in this section were of particular
value to the Project. Their value lies in the fact that they represent genu-
ine and reelistic attempts to provide materials (in the case of the publish-
ing companies) and to construct and ntilize new and innovative instructional
materials and metirods (in the case of the school projects) which are spe-
cifically germane to the treatment of racial and cultural diversity in the
schools.

Projects sponsored by publishing companies are numerous. Cited
are primarily thoss which were used or recommended by the members

of the Working Parties. Concerning projects sponsored by school systems,
although only two are cited, it may be assumed that thexe are many simi-
lar projects in process throughout the country.

A. Publishing Companies
Chandler Publishing Company, The Languayve-ixperience Series, Sen
Francisco, 1964

Doubleday & Company, Inc., Zenith Book Series (on minority groups)
Garden City, New York: 1965

A Glorious Age in Africs, by Daniel Chu and Elliott Skinner

Lif: Every Voice, by Dorothy Sterling and Benjamin Quarles
Ploneers and Patriots, by Lavinia Dobler and Edgar Toppin
Worth Fighting Fox, by Agnes McCarthy and Lawrence Reddick
A Cuide to African History, by Basil Davidson

Great Rulers of the African Past, by Lavinia Dohler and William
A, Brown

The publication of this series of simply <ld histories of American
minority groups was motivated by awarences thet the treatment
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oftheAmerlcmNegrolnhlmrlcalrudlngsluvésagxut 3
deal to be desired. mmostcues.theNegroumely, i o
if ever, mentioned at all. When the Negro is mentioned, . ?‘
the facts often suffer from historical distortion, Finally, j
ltufeltthuupuntetremnemofuagromworyonlyre- ;“
inforces the notion that Negroes are “different” and should _

be treated separately.

The goal of the Doubleday project is, thexefore, to inter-
weavetheroleandeontrlmuonsoftheAmmanNegro
inmnllhookawhichdedwlﬂ:dwﬁorymdhimryot

| America, Thuu.thehoohrepreoentmau&mptmwp-
Plement present knowledge of American history 'with re-
lhblemdreudnhleaceumuottheoﬂgln;otmnm
mlnoritygrwplandofﬂm:almmcmcommumcw
the growth and development of this country." |

Holt, Rinehart and Winston, Inc.,William, Andy, and Ramon,and Five
Eriends at School, by Peter Buckiey zad Hortense jones, New York:
1966

T R T T e A L T o e,
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These first two volumes of the Holt Urban Social Studies Series
more closely approximate an ideal treatment of racial and
cultural diversity in American life in tex: materials than al-
most any othexr social studies sexies used in this Project.

T e emex e ey

5‘ The Johm Day Company, inc., Urban Education Studies, 1965 (With
Teacher's Guide to Accom the Albums of the Urban Education
1‘- Studies, bv Betty Atwell Wright, 1965) New York: The John Day

Company, Inc,

The Urban Education Studies is a geries consisting of albums
of oversized pictures dealing with the concepts of individual
growth, family, the neighbors, the city, work, recreation,
opportunity and renewal, with individual albums for each of
several laxrge cities. ‘The Teacher's Guide is especially

good and could serve as a model for the teachers’ guide for

this proposed Project. Besides explaining the meaning of

each picture, telling how to use it, and giving possible re-
lated activities, the guide also gives background information
for sach album, thedmsnndhdcuﬂmpdmaotﬂnprognm.

teaching techniques (including use of the surrounding community),

e o crn s g
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and how to evaluate xesponses. It includes extensive vocabu- 1
lary lists, lists of open-ended questions, resource material ;
and perscas, a bibliography, and key coucept charts. The

! mmmmnﬁrmmorunnmuacber.
yet is not condescending in tone and allows for considerahble

individual use of material.

h McGraw-Hill Book Company, The Skyline Series. St. Louis, 1965

The production and publication of this series of readers was
motivated by the recognition that a presentation of America
as a racially, religiously, ethnically, socially, and economi-
cally pluralistic society was not to be found in today's readers.
More specifically, the books, whose contesnt and illustrative
materials treat the urban environment, represent a signifi-
cant first step inte attempt to stop reinforcing the self-
conceptions of urban children that they are different from

the rest of the world. The stories offer to urban children

: a world they can recognize as their own. Both coatent and

ﬁ illustrations are realistic reflections of the cultural reali-

q ties of our times.

B. School Systems

Detroit Public Schools, Detroit, Michigan, All About Us by Mrs. Barbara
Birch and the children of the Goldberg School in Detroit in hex special
social studies afterschool enrichment program. Ditto, being considered
for publication.

Through contact with Dx. Elmer F. Pflieger, Divisional Di-
rector of the Department of Social Studies, Division for Im-

| provement of Instruction, of the Detroit Public Schools, this
: Project learned of the work of Mrs. Birch with Negro fifth-

rjf graders in a special program. All About Us is a book written
by the children, the product of a year's teeching and learn-
lnguperuncewhlchhthoamhodlmmtotmyotdngods
of this Project, The method employed by Mrs. Bixch in work-
ing with the childrea constitutes proof that many of the ideas
that have come cut of conferences and conversations in this
ijoctﬁorﬂuhnl&mmthnmhhctpncdcnﬂo. She
ucurrmtlywrn:mganaccomtofhm-heprocoededwiththe
chﬂdrenlnordorthnothortucm-mypu:ontfromhcr
experience,
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Newton School Department, Newton, Massachusetts

Mrs. Paula Bndo, & first-grade teacher in the Newton school
system, has been given time free from teaching to prapare
for the program of husing Negro elementary school children
next fall (1966) from the Roxbury section of Boston to Newton
schools. The Newton Schocl Depaxtment is anxious to evalu-
ate both teacher and student attitudes. Since Mrs. Endo's
efforts are in the exploratory stage, few details of Newton's
plan are available now. It is possible, howaver, that it will
include eventually the use of innovative materials and methods
in the nswly integrated classrooms in an effort to guide the
formation of attitudes and understanding.

V. Other

A partial listing of some other research which has either in-

fluenced the Project as it was initially proposed, or contribu-
ted in a distinctive way to the thinking of the staff as the Proj-
ect hag evolved, would include the foliowing:

D. G. Beswack, “A Thematic Apperception Test of Curiosity, * SMSG Pilot
Study Report No. 1. Cambridge: Harvard University, n.d. Ditto

Jerome S. Bruner, The Process of Education. Cambridge: Harvard Univer-
sity Press, 1963

Jerome S. Bruner and A, J. Caron, "Cognition, Anxiety, and Achievement
in the Pre-adolescent, " APA Symposium on Achievement Motivation and
Achievement Anxiety in Children, 1959

"Desgegregation Research in the Noxrth and South, " The Journal of Social
Issues, Vol. XV, No. 4, 1959, pp. 1-75

Helen L. Gillham, "Helping Children Accept Themselves and Others. "
New York: Bureau of Publications, Teachers College, Columbia Univex-
sity, 1959

This is a study of children's development of feelings about
themselves, zbout others, and about their relation to others,
intended primarily to aid teachers in realizing how to recog-
nize their students' feelings and help them in developing positive
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attitudes. In several examples of real situations, the book
Mabwmdﬂnﬂcheromeﬂempuedvem
swdente’ needs and help them find the necessary pride,
confidence, &nd understanding. Two major sections concern
mﬂwmmmmmm&y-muﬂmm
and undervalued environment, and accepiance of others in
relation to other cultures both inside and out of the class-
room.,

In examples concerning self-acceptance, the teachers in
Mﬂtrladwleamtlaabmueootuchchﬂd. create an
environment where each could feel important, emphasize
mmotm;mmmmmmy
were worthy persons who should have pride ir themaselves
and, where relevant, in their heritages.

In the second area--acceptance of others of different racial
and cultural backgrounds--the teachers endsavored to teach
the class appreciation of the characteristics of different
groups, maintain good buman relationships within the class-
room, and foster respect, toleration, and acceptance of others.

The book is relevant to this study and could be useful to all
teachers, especially those involved in this type of work.

Oscar Handlin, The Uprooted. New York: Grosset & Dunlap Universal
Library, 1951

Provides a fundamental socio-historical background on the
“other side” of the American immigrstion story, the side
which is neglected in K-6 textbooks: how the immigrant was
affected by his journey to and experiences in America.

Florence Kluckholn, in collaboration with Fred L. Strodtbeck and others,

Variations In Value Orientations. Evanston, Illinois: Row, Peterson

Compeny, 1961

To the degree that the “diversity"” with which this project is
concerned is made up of differing modes of acculturation to
American society, this is & cxucial work for two reasons:
(2) a3 an introduction to the ways in which social scientists--

anthrepologists, sociologists, and psychologists--are studying
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diversity in American life, and (b) as an introduction to the
idea that the "diversity" with which we axe concerned in
K-6 education is moxre complex than mere differences in
clothing, food, and holidays; it is a diversity of worid
views, culturally "engineered” perceptions--in short, a
diversity of "value orientations. "

Gerald S. Lesser and Robert T. Abalson, Chapter 7, "The Measurement
of Persuasibility in Children, " Chapter 8, "Developmental Theory of
Persuasibility, " Chapter 9, "Personality Correlates of Persuasibility in
Children, " in Personality and Persuasibility, Irving L. Janis, éd.

New Haven: Yale University Press, 1966

Valuable for a glimpse cf some of the variables which probably
intervene between the use of any instructional methods or
materials and the object of molding the unformed--or chang-
ing the already formed--attitudes of chiliren. While the
authors are not talking specifically about the subject matter

of attitude change with which this Project is most concerned,
much of thc reseaxch took place in a school setting and thus
deals with some variables this Project muat contend with or

at least be aware that it is ignoring.

R. Murray Thomas, Social Differences in the Classroom. New York:
David McKay Company, Inc., 1965

A reliable general background book divided into four parts:
Part One, Significant Intergroup Differences

-introduces the three realms of intergroup differences:
social class, ethuic relationships, and religious affiliation
Part Two, Suitable Goals

-considers a variety of goals for intergroup education that
& teacher may adept

Paxt Three, Identifying Intergroup Problems

“ways in which an instructor can identify intercultural
problems that his class can profitably study

Part Four, Classroom Methodology

~a series of classroom teaching techmiques which can help
students solve intergroup problems

Part One raises problems, and Parts Three and Four offer
solutions. Some specific classroom situations are discuseed,
and suggestions are offered.
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Melvin M. Tumin

n, and Robert Rotberg, "Leaders, the Led, and the Law, "
Quarterly, Vol. XXI, No. 3, Fall, 1957, pp. 355-370
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Procedure

1. Introduction

meappendlcesmmedtodusrepmmdesimedtomwideﬂnreader
with specific details of the procedure employed. Appeldix B reports the de-
Hheraﬂmofmemm,mwmeetﬂngofﬂ:emembemotthecmwerm
with Dr. Jean D. Grambs and Dr. Melvir M. Tumin. Appendix C reports the
high ligits of the larger meeting held in June, to which were invited leading
specialists from the various social sciences. Appendix D is a slightly revised
version of Race and Cultural Di :_In American Life and American Educa-
Hon, the working paper prepared by Dr. jean D. Grambs for the October meeting
of Working Committee . Appendix E reflects, in relatively brief form, some
oftheldeudevalopedbyﬂ:epuruclpmatﬂnaOctobermeeﬂng. Appendix F
masuveyod'naodalsmdieamoob. prepared by staff members of the
Lincoln Filene Center assigned to this project.

Throughout the course of this project, the staff of the Center has assumed
primary responsibility for the day-to-day planning and development, including
the conduct of the materials survey, the discovery and examination of promising
instructional materials, the organization of tryout classroom situations for
materials being tested during the first phase, the decision-making process with
respect to the current and future direction of the project, and the develop:nent
of new ideas for packaging and/or producing instructionai materials,

‘The appendices are self-explanatory and require little elucidation here. A
review of some of the main ideas discussed in them, however, provides an out-

2. Meeting of Ad Hoc Consultative Committee, 5 Maxch 1965

The March meeting helped to define some of the operating principles which
would (and would not) govern the conduct of the project. Some of the more use-
ful notions explored at the time include the following:

- There is no profit in taking a "backdoox" approach to
notions of racial and cultural diversity in the elcmentary
curriculum. Prejudices, superstitions, taboos must he
brought out into the open and dealt with explicitly. Mate-
rials should deal directly with diversity, using the most
relevant examples (the Negro in America rather than the
Eskimo in Alaska). Significant omissions in American
history, such as the role of the Negro after Reconstruction,
must be compensated for.
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= The study of history must be made relevant to today's
situation and today’s problems. One of the more promising
ways of ensuring relevance might be the "flagshback" tech-
aique, in which historical materials are Lrought in to
kelp explain contemporary paenomena.

- Three crucial concepts which should be explored as
potential besic principles for curricula axe: (1) the
nonbiological explanation of differences; (2) the rela-
tivity of cultural values; and (3) the multiple causation
of any social event. . <

3. Meeting of Working Committee (I), 18-19 June, 1965

This meeting, which brought together specialists from various social science
disciplines (anthropology, sociology, psycholegy, history, political science,
psychiatry, child development, etc.), sought to benefit from their combined
thinking on the content of their disciplines relevant to an elementary school
curriculum about racial and cultural diversity.

The participants prepared brief papers for distribution prior to the meeting,
An historian responsible for 2 teachexr-training project warned against the risk
of perpetuating stereotypes, if the present status of the American Negro were
examined out of its historical context (cf. the “flashback" technique above), and
optedforaatrategywhlchwouldtocusontheptepauuonotspedﬂc units and
lessons developed around key ideas that can be "hit" again and again through
increasingly sophisticated units of study. , =

An anthropologist suggested that one benefit of the anthropological approach
isthatculﬂmeandculﬂmalvarlabﬂitycanbeseenu&eeﬁectsofspeclﬁc con~
ditions, such as environment, historical antecedents, and diffusions. He also
suggested units built axound the concept of the way conditions met by new immi-
grant groups in various areas of the country affected the way their "cultural
baggage"” got modified. A sociologist involved in a curriculum development
Project of his own was greatly concerned with the need to define the limits of
a subject very narrowly if there is to be any hope of learning something about a
problem before it becomes 80 vast as to be overwhelming. He emphasized also
the need to compensate for the teacher's tendency to overgeneralize by con-
structing curricula which force her to be as specific as possible. A psychiatrist
Wwas very much coincerned with the lack of "affect, ' or emotional content, in
existing elementary curricula and recommended the kinds of curricula and
media (e.g. movies) which engage the emotions of the student.
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The meeting itself produced an intexresting consensus around the idea that
what each discipline could most importantly contribute to a project of this
nature is its unique method. Three crucial concepts proposed as basic prin-
ciples around which curricula can be organized were: (1) the social origins of
behavicr as a foundation for the posoibility of change; (2) the concept of functional
vs. nonfuncticnal differences; and (3) tiae concept of variation within the group.
A discussion of the "hierarchy of objectives” which might infuse the project led
to the following formulation:

L4

. 1.0 Greater information about diversity

F 2.0 Development of skills for handling diverse situations

~s

3.0 Diminution in discrimination |

l

4.0 Diminution of both prejudice and discrimination |

4. Race and Cultural Diversity: In American Life and American Education

The review of this topic by Dr. Jean D. Grambs for the October meeting is
far too full to lend itself easily to summation. Its value as a working paper for
the future conduct of the project is easily as important as its utility in focusing
discussion among the participants. A few examples of ideas which influenced

the project may help to describe some of the directions in which the work
headed:

The "Basic Axioms" listed on pages 4-5 (Appendix D) spell out the conclusion
that the realities of 1i£: impose an awareness of many differences upon childzen
and that instructional methods must build on, not ignore, this essential fact.

At the same time, it is urgent to be aware of the need for the "utmost ingenuity"
(page 24) in devising materials which will have maximum impact on students

and yet be sufficiently attractive and unthreatening to teachers and administrators
80 that they will be used.

Two tasks also to be pursued are new ideas in training teachers who might
be better equipped to handle "innovative materials in this highly charged area"
(page 22) and some of the specific "classroom procedures” suggested by Dr.
Grambs (pp. 26-28) as particularly promising for supporting educational under-
standing of cultural diversity, (self-produced data, unfinished film, rumor
clinic, "teacher-silencing"” materials, etc.)
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: S. Meeting of Working Committes (II), 15-16 October, 1965 |

| This. meeting was notable principally for the many specific suggestions made
,‘ by participants about the form and content of instructional meterials in the arss
of racial and cultural diversity, Appendix B, (pp. 5-11). Some of these sugges- ’
tions wexe lster employed by the "Working Perties" formed in January, 1966.
Suggsstions included: "classroom packages, " student-organized psychological
experiments, role playing, "opsners, " authentic material presented orally,
utilization of video tapes and of 'veal"” scenes.

The 'hnjumuumemu"mmgmemmmtmpmam
xespect to new materials included the following (Appendix E, page 5):

, -‘I‘elcherhehtvlorcanhemm.ﬂewedmoctupmlyby
; materials which:

-are intellectually strxong and stimulating

-are authentic

~Support creative use

-are not overdemanding on teacher out-of-class time
~axe easy to utilize with groups of children of 25-30

~ Children are most likely to respond to and to be engaged by
materials of instruction which:

-enable them to become participants
-are honest and unsentimental
~report the real world as children already know it

a Sample of K-6 Instructional Materials

This intexim vepoxt on the results of a continuing survey, which appears as
Appendix F, provides both an impressionistic review of some available social
studies materials (pp. 4-8) and some rather specific comments about the treat-
ment of different minority groups, of skin-coler difference and "race, " and of
human behavior. The conclusion states that, "while there are notable exceptions, "
the following are the prevailing values imparted ~- consciously and unconsciously
--bytbeelemenuryaodalmw:tboohauveyedz

6. The Treatment of Racial and Cultural Diversity and the Role of Negroes in

ST e e

1. That the most important thing & child can be is clean and
well-mannered. .
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That the ideal American family is characterized mainly
by co-operativensss, cletnlinsse, safety-orientedness,
and white skin, :

That the ideal American family has bsen here for a long
time, iives at a peint fairly remote from its relatives,
and owns its own home.

That America got to be the way it is today because of the
&x, the hoe, the plow, and the gun, aided by thrift, en~-
durance, and bravery in the face of overwhelming phys-
ical and natural odds.

That the fact that other countries have not arrived at the
degree of cleanliness, weli-manneredness, safety, co-
operativeness, private ownership, thrift, endurance.
and bravery as we is somehow their own fault, makes of
us a superior breed of people, and precludes the oppor-~
tunity for the good life anywhere else.

That those people of the national origins first represented
on this continent -~ English, Dutch, Spanish, and French --
are the most ingenious, thrifty, and brave groups of all.
The role th3y played in the early exploration and settle-
ment of the country completsly outshines in degree and
kind the role played by any group which arrived after

the trees were cut down, the land parceled out, and

the Indians subdued.

That because at that time, the role of the Negro in the
taming of the land and in sconomic expansion was
acceptably the roie of the slave, whatever qualities

he may have exhibited are not of as much importance
or interest to us as the bravery and endurance exhibited
by the free men of that age.

That the Negro is slowly but surely "earning" his place
in American society.

That the curious, the innovative, the intelligent consider
atomic power, the sea, and outer space to be the most
compelling fields of inquiry -~ and the fields in which
our efforts for progress need most to be invested.
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Books which empliasize these values are judged not to provide the "facts,
idess, and concepts basic to intelligent understanding and literacy in group
relations, " noxr do they produce those 'feelings, values, and attitudes that
add up to a cosmopolitan sensitivity” which Hilde Tabs and hey associsies
set a2 minimum educational tasks in the Ainerican Council or Education
studies published in 1949,

Throughout the survey, disturbing questions are rsised about serious
errors of commission and omission in the elementary social studies texts.
What, for example, is implied by a book which devotes three fourths of its
contents to the period 1620-1820 and only one or two paragraphs to immigrants
since then? At what point does the emphasis on the past and the rigidly chron-
ological sequencing of the typical American history textbook become a con-
venient evasion of the realities and problems of the present? Should established
customs and the concept of peaceful change be considered as fundamental to
the American way of life as the ideas of justice undex law and the equality of
all men? Did the American liegro disappear from the scene between Recon-
struction and the 1954 Supreme Court decision?

Are the dark-skinned people currently being introduced into several sextbook
geries "storefront Negroes?" Why do they not speak or have names? Why don't
they ever seem to live in "our” neighborhood? Why don't they ever have mothers,
or fathers, or other relatives, or homes? Who are these strange people whose
distinctly Caucasian features are colored brown, whose faces appear in the
pictures while their presence is ignored in the texts, who are nevor employed
in positions which have any relation to "our" lives?

These questions reflect concerns about the textbook fare available to our
nation‘s children today and about most of the recent "improvements" which
many publishers are piously making in their current revisions. They do not
cover all the instructional materiels (readers, storybooks, language-arts
books) which were surveyed as part of the current phase of this project, or
all the "improvements" which axe claimed for the variegated new materials.
However, a continuing impression made by currently available materials in
all these areas, new and old, is that materials which can get at the kinds of
objectives sought in this project are still as rare as Negro bankers or white
railroed porters. The 'new readers' (Follett, Banks Street, Chandler), for
example, share with the old readers most of the faults which make them irxel-
evant to issues of racial and cultural divexeity, their "color-me-~brown"
illustrations notwithstanding. (The Skyline Series may be an exception here.)

The review of currently availsble materials continues and will increasingly
move from a considexation of the "typical fare" to an examination of promising
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materials which might be incorporated into the "tryout packages" which ave
currently being developed.

7. The Formation of "Working Parties, " 18 January - 30 March, 1966

'meﬂrstmmonthaotﬂnprojocthadbeenspmdnﬂngmtbldﬂee
and ingights of specialists in both subject matter and communications, re-
viewing standard social studies texts and curriculs, and acquiring relevant
K-6 instructional materials which held promise of being innovatively useful.
Emphasis was then placed on enlisting the aid of schools, teachers, and
students in the process of curriculum development and trial.

The Center staff formed two "working parties, " each composed of three
teachers and one consultant particularly qualified by his or hexr experience to
guide a group of teachers in the exploration and development of new materials
and methods for the classroom. The Lower Grade Working Party consisted of
three teachexs from the pre-school-3 grade level; the Upper Grade Working
Party of three from the 4-6 grade level. The decision to make the break between
grades 3 and 4 was dictated not so much by substantive theoretical considerations
as by the limitations of time and money, and the fact that reading skills had re-
peatedly been a consideration in the ideas formulated for curriculum develop-

~ ment at differing age levels. However, thinking during the couxrse of the

project conlhtentlyemphumdﬂ:elduthutlnreuprobablyno concept or
themewhlchcannothedevelopedforuchofdwyadelemll. providing one
dlseoveraﬂ:epedngogylndmatermsappropﬂmtoﬂutgnde level,

The only consideration cther than interest in the project and availability
which went into the selection of the teachers and consultants was that of being
certain that the composition of each Working Party represented both teacher and
classxoom diversity. Thus, the Lower Grade Working Paxty was composed of
Dr. Jean D. Grambs, Professor of Education at the University of Maryland and
a régular consultent to the project; Miss Melisaa Tilman, a Negro teacher of
& predominantly Negro first grade in the Boston city school system, and a
participant in the Summer 1965 NDEA Institute for Teachers of Culturally
Disadvantaged Youth held at the Lincoln Filene Center; Mrs. Louise C. Sruith,
likewise a participant in the Summer 1965 NDEA Institute and a white teachez of
an all-white third grade drawn from a predominantly Irish and Italian lower
socio-economic-class neighborhood in the City of Quincy, Massachusetts; and
Mrs. Phyllis McEwan, a white teacher of an all-Negro pre-kindergarten class
at the Hilltop Day Care Center in Roxbury.

The Upper Grade Working Party was headed by Mr. Noel Day, Director of
St. Mark's Social Center in Roxbury. The teachers in this Working Party in-
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cluded Miss Judith Anderson, & white teacher of a white sixth grade of laxgely |
Italian extraction in Medford, Massachusetts; Mrs. Judith Rollins, a Negro and ;‘
Director of the Raxbury Tutorial Project in Boston, an extensive after-school '
tutoring project financed by the Qffice of Economic Opportunity (Mrs. Rollins
haddaohldﬂ:eexperleneeotnachlngﬂwfmmhgudelnanmpar-mmdle-

class white suburb of Boston); and Mrs. Camilla Hilbert, the white teacher of

& white fourth grade in Newton, Massachusetts.

o TR A SR Y I R

Each Working Party met one evening a week for 2-3 hours at the Lincoln
Filene Center. The Lower Grade Working Party met eight times, and the Upper
L Grade Working Party ten times, between January 18 and March 30, 1966. Members
| of the Center staf? attended each meeting to provide continuity between the efforts
Pl of the two groups and to provide direction for the Working Parties' considerations
when it was needed. .

The substantive direction each Working Party took was in part determined by
the backgrounds and interests unique to each Working Party, and in part shaped
by the fact that the instructional materials the project had acquired were more
or less clusteredinto two groups. They were (1) written materials for the
upper elementary school xeading level on the subject of Negro history and civil
rights, in particular, and cultural diversity in general; and (2) materials for
the lower elementary school reading level which wexe not dependent upon literacy
and the content of which virtually cried out for the introduction of the topic of
skin-color difference into the early-grade classroom.

- cre T eerRTATs w e

Members of each Working Party familiarized themselves with the preceding
work of the preject (such as Appendices B-F) and with the instructional materials
the project had acquired. Each Working Party was then encouraged to move in
the direction the group wanted to take. A detailed account of the procedure,
findings, and conclusions of each Working Party is set forth in Appendix G,
“Report of the Lower Grade Working Paxty, " and in Appendix H, "Report of the
Upper Grade Working Party. "

The following table (Table I) is a profile of the teachexs who participated in
the Working Parties and of their classrooms:

e i v U




Teacher

TABLE *

Profile of Working Parly Teachers and Classrooms

Raceof Grade

Teacher

Qity

Racial
Compo-
sition of
Class

Number of
in Class

Anderson
Rollins

Hilbert

White
Negro

White

6

Elem,.*

4

Newton

White

small

25

Smith
Tillman

MacEwan

- Quincy

Roxbury

Roxbury

White

Negro
(t White)

Negro

27

20

* Mrs. Rollins is Director of the Roxbury Tutorial Project; therefore, her
students are drawn from several grade levels, primarily Grades 3-6.
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Analysis of the Date and Findings

(bjective #1: To Identify Basic
Principles of Human Behavior -
in Intexgroup Relations and &

Reasons Why Individuals,
Groups, and Cultures Differ X

A. June Conference

‘The participants in the June conference sought for two days to "“identify
basic principles of human behavior in intergroup relations and reasons why
individuals, groups, and cultures differ.” The greatest degree of consensus
in this group of social scientists formed around the idea that perhaps the most
valuable approach to this difficult problem is that of teaching children the tools
of social science research., All were aware that the identification of such
basic principles may be well-nigh impossible, but they endorsed the notion
of developing working concepts suitable for communication to young children,

B. Related Research

The annals of social science are replete with attempts by social scientists
to isolate the variables involved in human behavior of any kind ~- the variables
involved in attitude formation, communication, intragroup interaction, inter-
group interaction, individual psychopathology (as well as what constitutes
individual "health") -~ and in both the maintenance of a culture and the process
of acculturation. This project has been making an ongoing attempt to keep
abxreast of the most recent developments in the thinking of social scientists
about "human behavior in intergroup relations and reasons why individuals,
groups, and cultures differ"” ( Cf, the section on "Related Research” in this
report, particularly subsections III and VI.)

C. Working Parties

L

That the field of education has not addressed itself sufficiently to the ob-
| jective above -- particularly with regard to curriculum development at the
i K-6 level -- becomes clear upon examination of education courses in methods
of teaching social studies, books attempting to define the role of social studies
in the school, actual teaching of social studies at the K-6 level, and the text-
books generally in circulation at this juncture for use in K-6 social studies. It
is clear that familiarizing American students with the Magna Carta, the Con-
stitution, the Bill of Rights, and the Emancipation Proclamation does not accom-
Plish for intergroup relations what some educators once assumed it could,
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Teachers need to be provided with moxe adequate information about "basic
B principles of human behaviox . . ." or with & more adequate approach to the
s phenomena of human behavior. They need this both to deal better with the

| racial snd cultural diversity of the childven they teach and to teach those chil-
o dren more adequately about racial and cultural diversity.

Objective #2: To Update a Review
of the Treatment of Racial and
v Cultural Diversity and the Role of
: Negroes in Existing K-6
Instructional Materials

S D U
e T

A, Survez

A content analysis of 24 K-6 textbooks drawn from five series comprised the
first part of the fulfillment of this objective. (Appendix F) Many of the initial
hypotheses about the current state of instructional materials relevant to racial
and cultural diversity in the early grades have been confirmed; i.e., that in
the rare cases where these matters are not effectively taboo, they are usually
treated in a superficial, distorted, or uninformed way. While progress is be-
ing made yearly in genuinely "integrating" the K-6 readers, the K-6 social
studies books are glossing over the origin and meaning of slavery. The "diver-
sity" which went into the making of America, according to the texthooks, was
that which arrived before 1880.

B. Working Paxties

A first premise of each working party was that changing the textbook cannot
be the answer and for the purposes of this project should not be. Thus review
of K~6 instructional materials progressed from textbooks to xecords, films,
filmstrips, photograph folios, discussion pictures, and children’s trade books.
Many more such instructional materials were previewed by the Working Party
teachers and/or tried out in the classroom than each of the Working Party re-
ports (Appendices G and H) were able to include. Several of the recent attempts
at innovation in the treatment of racial and cultural diversity were "panned"
by the teachers for attempting to include too much material in a way which does
not lend itself to either assimilation or thoughtfulness on the part of K~6 children.
A large proportion of existing materials was designed for the junior high and
g high school population. Thus e chronic problesi for the Working Party teachers
' was deciding whether or not a given item could be adapted -~ either in the duration
of the Working Parties or eventually -~ for the K-6 level. Some attempts at
adaptation were made, but in many cases the idea called for a long-term project
beyond the scope of this phase.

g 'y
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C. The Bibliography

Tmsawemptctamviewofexlsﬂngmatenalslnthefowmofmannmd
hdbnographywmbemademtlmnaxtphaaeofthlsprojeaandmuduwmunly
upon the judgment and experiences of the members of the Working Parties. It
will provide both a condensation of these judgments and experiences and 2 means

of disseminating to interested teachers and other persons those benefits of this
project’s efforts which are available at this juncture.

Objective #3: To Determine in
Consultations with Historians
and Social Scientists the Kinds
of Informationr and Concepts
about Racial-Cultural Diversity
and the Negro in American Life
Which Would be Appropriate
in Elementary Education

A. June Conference

Once the social scientists Pazticipating in the June conference had agreed to
abandon hope of consensus in identifying basic principles of human behavior and
reasons why individuals, groups, and cultures differ, they were eager to -- and
proved invaluable at -~ suggesting the kinds of information and concepts about
racial and cultural divexsity and the Negro in American life which they thought
might be appropriate in elementary education. Much of their thinking is to be
found in Appendix C; the project also has on file their responses to several
questions which were asked of them prior to the meeting. Needless to say, they
found it necessary to spend some time talking about what goal expectations are
reasonable in elementary educaticn. Theiz hieraxrchy of goals, constructed with
the role of the school in society and with the individual psychodynamics of each
child in mind, has been a major contribution to staff thinking in this area. Having
thought out this hieraxchy of adjustable goeals, they went on to suggest further ex-
ploration of the appropriateness for elementary education of the following three
concepts: (1) the social origins of behavior as a foundation for the possibility of
change; (2) functional vs. nonfunctional differences; and (3) variation *within the
group.

B. October Conference

Most of the suggestions to come out of the Octcber conference fall more
appropriately under Objective #4. Many, however, of the participants’ ideas
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abomwlzatlonofnewmammandmtrucdonalmnovmw == in the form

of criteria by which to judge innovations in materials and methods == have to do B

also with the kind of "information. . . which would be appropriate in elementary

education. " In other words, iheir call for materials which are honest and un-

sentimental, represent the real world as children already know it, and axe

intellectually strong and stimulating is, in effect, a call for those "concepts

about racial and culturai diversity and the Negro in American life" which have

heretofore been reserved to the adu’* world in the name of Preserving child- oy

hood "innocence, " '
A social psychologist, Dr. Marvin Cline, made a particularly interesting

proposal at this conference: that social psychology experiments conducted by

the children themselves would help them to gain insight into the ways that social .

valuations and social activities affect leaxning and personal judgment. This '

extension of the suggestion made at the June conference, that it is the method of

each social science which may be the most valuable tool in elementary sccial

studies educ.tion, was sketched ouwt in considerable detail by Dr. Cline in terms

of his own discipline,

C. Working Parties Y

The social origins of behavior received considerable attention from Mrs. Smith
in the Lower Grade Working Party and in the Upper Grade Working Party's de-
liberatioas on "The City as a Geographical Region." Adaptation of the concept of
variation within the group as a means of dealing with skin-color difference and
race was attempted by another teacher, Mrs. MacEwan, with her preschoolers.
But there was no way possible in the space of two months for the Working Parties
to exhaust the experimental possibilities of the suggestions which had preceded

their organlzation.'

Objective #4: To Explere the
Development of Sequences and
Units of Instruction Which
Would Utilize New Materials
and Instructional Innovations
and Deal with the Subject of
Racial and Cuitural Diversity

A, W@f}dng Parties

Both Working Parties agreed that “diagnosis" is the first etep in any sequence
of instruction intending to deal with racial and cultural diversity., Much can be

.‘f-h‘.f
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assumed about what diagnosis will unearth from both the attitudes of the society
generally and from the fact that racial and cultural diversity has not been dealt
with openly and realistically in the K6 curriculum to date. But diagnosis of

the children’s feelings and thoughts about themselves, the groups of which they
are members, and the role of other groups in society is necessary for three
reasons: (a) to acquite information, for the purpose of developing the subsequent
sequence of instruction, about at what stage of development the children are,

(b) to create a free atmosphere for the discussion of racial, religious, and ethnic
differences, and (c) to provide at the same time the information that, in the eyes
of their peers, the teacher, and the school, racial and other differences need not
be considered a taboo subject,

The first step was taken at all levels, preschool to grade six, inthe course
of the Working Parties’ existence, making use of an open-ended film, a family
of dolls, pictures from available portfolios, library books, a magnifying giass
(through which students examined their own skin),and the technique of guided dis-
cussion in which the teacher channels the reasoning of the child down productive
avenues, but in which all "data" must come from the children themselves.

It was at this stage in the development of a sequence of instruction that the
preschool and first-grade teachers stopped. The shorxt attention spans of their
children required that they deal with this first phase more briefly than at upper-
grade levels, and two months provided barely enough time to make some head-
way in diagnosis at their grade levels. Then, too, these teachers thought it
was possible that impaxting the "information" that racial diversity is not a taboo
subject -- a valuable by-product of the diagnostic procedure -- can stand on its
own as a basic principle of human behavior in intergroup relations at the pre-
school and grade-one level.

At the grade-three level, Mrs. Smith took her class one step beyond the
diagnostic stage to that of guiding the children in consideration of the primary
and secondary groups of which they themselves were members. This was not
done merely in terms of the family, the school, and the neighborhood accoxding
to the customary treatment of this subject in textbooks for grades 2 and 3. In-
stead, she presented them with problem-solving situations in which they were
required to decide to which group they were most obligated. She likewise
capitalized upon the boy-girl antagonism rampant at this particular stage to lead
them, inductively, to see that the group of which one is a member has a great deal

.. to do with how ore acts, thinks, and perceives other groups. At the conclusion

of the Working Party tryouts, shehad just begun to move one step beyond this to
considering with the children how it could be that membership in other groups,
of which they were not members and about which they knew little, could influence
people as well,
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At the grade 4-6 level, the sequence of instruction beyond diagnosis became :
appropriately more complex. Greater concept verbalization could be expected
at this level. Reliancs on written instructional materials became both more
possible and, at tlie same time, something to be guarded against as an in-
structional crutch. Unfortunately (ox perhaps fortunately, in the light of the
resulting irnovative unit produced by the Upper Grade Working Party), most of
the cxisting materials for tiis grade level were printed instructions’ a.aterials.

The k28t written materials, however, were for high school or adult readers and
would have required considexrable adaptation. The nonwritten materiuls in
existence for this level suffered more from lack of auality than the written ones.
The course was cleax for innovation by the Working Party itself.

The resulting unit more or less picks up where Mrs. Smith left off in the
third grade, as she led the children to consider the membership in groups of
People other than themselves. "A PACKAGE ON PAPER: A Unit on the City as
a Geographical Region" focuses on the ghetto as a creator of consciousness. " Its
regional format is designed to be inserted at many different points in the 4-6
social studies curriculum. But it is a geographical format with an emphasis on
human values and human orgenization. The "new" materials it recommends are
really the existing, often old, ones of the city itself (its newspapers, signs,
churches, stores, languages, customs, and economic power structure). And
it rests upon the instructional innovation that it must be possible to get the child
out into the city and to bring the city vividly into the clagsroom. It is with the
latter, bringing the city vividly into the classroom, that the challenge for actual
construction (of content and medium) of new materials on racial and cultural
diversity in American life lies.




Conclusions and Implications

Introduction

The first 14 months of this curriculum improvement project have been
devor~d principally to laying the groundwork for the preparation of new
instructional materials. Those involved in the planning and execution of
the project have always felt that the creation of effective, innovative mate-
rials for use at the preschool to sixtii-grade levels required a year of
Preparation and was at least a three-or-four year task, It is somewhat
frustrating not to have more newly cxeated materials at hand after 14 months
of work. Nevertheless, the phas: of initial preparation has been time well
spent in terms of the opportunity to survey existing materials; to review the
available relevant scholarship; to engage in an extensive dialogue with social
scientists from many different disciplines and with educators with many differ-
ent perspectives; to identify those people who can be of most help to the work
in the future; to try out new ideas and materials with different sorts of children
at different age levels; to work directly with teachexrs; to bring some ideas
which have a great deal of promise to the "drawing board" stage.

Many conclusions from this first phase of the project have reinforced
initiel suspicions about primary and elementary instructional materials, per-
haps not because these suspicions were so very insightful, but because many
of the deficiencies of current materials are so painfully obvious; and much of
what needs to be done, though it has been pointed cut, has not been executed
before. Perhaps of greater interest are the conclusions which have been at
least mildly out of line with initial expectations.

One example is the quality of the so-called "new, " or integrated, materials
now becoming available at the primary and elementary levels. It was hoped
that much of this material would be adaptable for use in instructional packages
put together by this project. In fact, most of it suffers from the same emotion-
lessness, lack of reality oricntation, and just plain dullness that many of the
Project’s consultants have pointed up in oldexr materials.

Another area in which experiences have somewhat departed from preconcep-
tions involves early attitude formation toward racial issues and minority groups.
The project staff was aware, of course, of recent scholarly findings related to
early socialization, but to see some of its resuits firsthand has been bothi a
little more distressing and a little more sobering than reading about it. The
experience also has promoted renewed zeal to communicate accurate informa-
tion in these areas to young children.
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A further example worth noting involves the characteristics of future
-instructional materials to be developed within this project. Agein, the project

staff was willing at the outcet to pay lip service to some of the principles of the
curriculum "revolution":

-materials should incorporate certain concepts
which scholars have determined are basic to

understanding the subject matter

-these concepts can be distilled into & form which
makes them accessible to even the youngest
students

-materials should enable the student to discover
these concepts for himself

-materials should enable the student to get a
feeling for the methods of discovery which
scholars use to come to their conclusions

-magerials should engage as many of the learner’s
senses as possible

-materials should evoke concrete action on the
part of the learner

These principles have taken on a new immediacy and urgency. The staff
is now more confident that, with sufficient energy and ingenuity, such ideas
can be implemented. There is also more awareness of how necessary it is

that the characteristics listed above should infuse the materials that issue
from the project.

Set foxth in fuller detail below are some of the more specific conclusions
of the project with cextain implications that follow from those conclusions.
Clearly indicated thus are those areas which have proved more important and
relevant during the course of the project.

[ Children Form Attitudes Toward Racial Differences Whether or Nat
the School Deals with the Subject

Gae frequent ebjection to the directicn the project has been taking has been
wozded about as follows:
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"« «but wouldn't it be @ shame to suggest to
those little innocent children that there is some-
thing complex about -- or that there are negative
associations with -- the whole business of skin-
color difference and race? Why, just the other
day I heard this story about the four-year-old of
a friend of mine ... "

The story which ensues invariably concerns the literal blindness to skin-
color difference of a four-year-old white, suburban child. When asked when
is the "right time" to begin talking about race and skin-color differences, the
storytellex’s reply usually amounts to: when the child begins to make associa-
tions with skin-color difference all by himself. -

Consider the case of this 10-year-old, white, suburban fifth-grade boy, who
replied to the question, "How did the film /"1 Wonder Why"/ make you feel?",

I don't have anything against colored people,
but I wouldn't want to mix in with them or play
Wlth themo i

Is it possible that this is the innocent little boy in the earlier story -- six years
later?

Or consider the case of the six-year-old Negro first-grader who told his
teacher that no, of course, the white man wouldn't stop to help a Negro
woman in distress, because he is afraid. Why is he afraid? Because, the
six-year-old tells us, the lady has a gun in her bag.

The problem with the storyteller's argument is that the child does not begin
to meke associations with skin-color difference and race "all by himself." He
is supplied with clues in generous quantities, whether he is in white suburbia
or the Negro ghetto. It may take the white, suburban four-year-old some time
to make his negative associations explicit and applicable to specific individuais
and groups -- the time it takes for him to see a Negro for the first time, for
instance. It may take him six years to articulate the sum effect of the clues he
has received; two years is all that is required of some of his Negro four-year-
old counterparts in the city.

The school can continue to leave issues such as this one in tie hands of the
family and those socializing agencies which ¢he family selects. O it can take
the view that any area which has such critical implications for public policy is
one which society can no longer afford to leave untouched by the schaool,
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The immediate implication of Conclusion I is that the school has an obliga-
tion to deal with this area, if only as one more potentially positive contribution
to the formation of children's attitudes about racial and cultural diversity. With
the "childhood innocence" theory dispelled and the consequences of noninter-
vention all too obvious in the daily news, there ought to be no objections to
school consideration of this crucial area except from timidity or laziness., A
by-product of this impiication is that little is known about how children's atti-
tudes ere formed in the area of racial differences or how the school can best
intervene. The involvement of teachers in simuitaneously confronting these
two problems and attempting to solve them is the immediate course of action
planned.

II. Diagnosis of Children's Attitudes is a Fundamental Prerequisite to the
Development of Sequences of Instruction -Dealing with Racial and Cultural

Diversi_t_z

The difference between the Negro first-grader in the previous section and
his white suburban counterpart is not known specifically. In order to explore
the development of sequences of instruction appropriate for all first grades,
this difference needs to be known. . However, the project staff does have ample
evidence that, for instance, the issues at stake in the civil rights movement
are clouded in the minds of the K-6 age group of children. They possess
izclated facts and amorphous associations, none of which add up to a real
understanding of what is happening -- even an understanding which can reason-
ably be postulated for ten-year-olds. Perhaps this understanding need not be
as "cosmopolitan and comprehensive" (in the words of the Taba study) as that
which can be postulated ideally for the adult world, But it can certainly include
a clarification of the kind of confusion to which the third-and fourth-graders
studied by this projeci were prone; for example, that to vote, they knew, one
must be 21; Negroes, they knew, are creating a great deal of trouble about not
being able to vote; therefore, they concluded, Negroes must be "rioting" be-
cause they are not old enough to vote.

This kind of thinking implies that nine~ and ten-year-old children do try to
Ieason out the cause-and-effect sequence of the civil rights movement as they
understand it. It alsc suggests that, provided with accurate information in &
meaningful way, nine- and ten-year-cld children can come to meaningfully
accurate understandings of this particular aspect of intergroup interaction.

But teachers need to be provided with accurate, factual information about such
czitical aspects of the current American scene as the civil rights movement,
and with effecilve materials and methods with which they can help the children
to learn moxe abowt it as well, Jnce invelved in discovering what the children’s
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attitudes are, teachers often become engaged in the problem of straightening
out the childhood distortions and thus engrossed in sorting out theixr own mis-
understandings. This became evident in this project not only with regard to
issues such as the civil rights movement, but through discussions of whether
inhabitants of the ghetto are there by coercion or choice.

IN. One Fruitful Way to a Child's Undexstanding of the Needs, Frustrations,

Feelings, and Behavior of Others is to Lead him to Understand more
about his cwn Attitudes

This extension of the "near-to-far" theory of the development of sequences
of instruction is best illustrated by the efforts of a project teacher, Mrs. Smikh,
with her white third-graders. Here she interwove stories about the bus driver
who had had @ "bad day" encountering the little girl who had had one, too, with
problem-solving sessions in which the children had to choose the most important
group obligation they had. Then, too, the written responses of 264 2nd-6th
graders to the film, "I Wonder Why, " repeatedly demonstrated the power of
understanding which is made possible by the artificial creation of a "walk-in-my-
shoes" situation. The fifth-grade girl who said the film asked her why she was
sometimes "mean" (to her siblings, to her playmates?) was so involved in the
feeling tone of the film that she did not explicitly relate her response to the
racial content of the film.

Between the K-6 social studies textbooks which either refuse to treat human
behavior or which deal with it on a black-and-white, wrong-right level of under-
standing and the methods Mrs. Smith devised for dealing with her own third-
grade class there lies an absence of instructional aids for either the teacher or
her children in dealing with this area. Row Peterson's Basic Social Studies
Discussion Pictures and the revised (1966) edition of the Singer Social Studies
series are ameng the rare attempts at instructional materials designed to en-
courage K-§ children to consider their own behavior.

The obvious implication of this state of affairs is that more work needs to be
dcne in devising materials for both teachers and students in this area. The
project particularly recommends an approach which would provide aids for the
teacher to guide her children in gathering data about themselves in the manner
suggested generally by the social scientists involved in the June conference and
specifically by a social psychelogist, Dr. Marvin Cline, at the Cctober ceonfes-
ence, This would involve, at the very least, enlisting the aid of & specialist
te work with a select group of teachers as they steered their classes through
some pilet soctal psychology experiments with their studengs.
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IV. Children Readily Discover that Ignorance is a Great Feeder of Stere

: Scapegoating, Misunderstanding: Now They Need More Information about
‘ Other Groups

The "information" which K-6 children require is not of the sort to be found
in their social studies textbooks, and rarely is it available in their readers or
anthologies. The kinds of information which they need cannot be this sort of
Pabulum -- the kind of pabulum which becomes useless once they discover that
there are more facts about the Dutch people than that some of them sometimes --
or once upon a time -- wore wooden shoes or that Indians were sometimes
massacred before they had massacred any colonials or that a "riot" can some-
times be called a "protest. "

The information which K-6 children need abounds in literature, history, and
their own surroundings, but it must be translated: i.e., made accessible to
them. The Zenith Book Series of Doubleday is one attempt at such a "trans-
lation" without putting the information through a sieve. Other possibilities
which this project has considered include: making accessible (in content and
medium) the kind of information about the life of the slave contained in the
Federal Writers Project volume, Lay My Burden Down (Chicago: University
of Chicago Press, 1945); a verbatim recording of the interrogation of John
Brown at Harper's Ferry; recordings (in sound and/or film) of some of the ways
in which a "ghettoized" life influences people's attitudes and preoccupations,

V. 'Information" about Racial and Cultural Diversity is Mainly Provided Now
in a Stale, Sterile, Page-to-Head Fashion which Leaves Affective Con-
notations of this Subject Matter Relatively Untouched by the Classroom

"Information" about racial and cultural diversity can be provided in a stale,
sterile, page-to-head fashion where it will take root for a few, but not for
most, or it can support creative use, enable children to become participants
in the teaching and learning process, and report the real world as children
know it.

If materials on racial and cultural diversity in American life are to meet
the latter criteria, the next question becomes one of "how" as much as "what. *
Ways must b2 found to supplement the information the teacher already possesses.
"Teacher interference" must be taken out of the presentation of this subject
matter, whether “interference" in terms of the teacher's own biases or of the
child’s conczption of the teacher as an authority figure whom it is best to
please with the "right" answers. Means must also be found to help the teacier
d=al with the subject matter in an authentic, creative and honest way withoi it
making too many demands upon out-of-class time.
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VI. Some Existing Instructional Materials can be orated into Pilot
Instructional "Packages" on Race and Culture, but the Supply of Usable
Existing Materials for the K-6 Level is quite Limited

The Working Party experimentation phase of the project made extensive use of
those existing miterials which it was able to unearth. Some materials -- such
as the Basic Social Studies Discussion Pictures (Row, Peterson, & Company,
1965) and the Urban Education Studies series (The John Day Company, Inc.,

1965) -- were judged to be useful for both diagnosis of children's attitudes and
for the information which was imparted in the process of diagnosis. Some mate-
rials such as the Zenith Book Series on minority groups and Your Skin and Mine
(Thomas Y. Crowell Company, 1965) were judged to be useful for the honest in-
formation they imparted, but of limited usefulness in cases of very elementary
reading level. Other materials, such as unsentimenatal children's trade books,
were adjudged to be useful supplements to the remainder of an instructional
"package", but these are limited in number and can be used onlyin a supple-
mentary manner. Some materials were never used by the teachers in their
classroom experimentation because so much information was packed sotightly
into short compass that the usefulness of both the medium and the content was
lost -~ for instance, the Pepsi-Cola Negro history record-filmstrip "package"
and a McGraw-Hill series of eight filmstrips on Negro history (lvicGraw-Hill
Text-Films, 1964).

The implication of this state of affairs is that more and better instructional
materials are needed. The Working Parties tried out some of their own ideas
and committed additional ones to paper during their weekly meetings., In-
structional materials are needed in the form of supportive background mate-
rial and technique guides for teachers so that they can guide young learners in
a nondirective discussion of the groups of which they are members and the
meaning of "freedom" which eventually can diminish the use of comventional
clichés. Instructional materials are needed -~ perhaps in the form of records,
film clips, newspapers, taped interviews, photographs -- which make the unity
and richness of the collective life of other racial and ethnic groups in this country
a living experience for K-6 children in the classrcom.

VII. The History and Current Situation of the American Negro Differs
Considerably from the History and Current Situation of other Racial
and Ethnic Groups in American Society and Cannot be Treated in the
Same Manner

The implication of this conclusion is that the American Negro must receive
cutraordinarily careful, in-depth treatment in the elementary school curriculum.
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The social scientists enlisted in the aid of the project were able to conceive of
very few analytical frameworks for understanding the history and situation of
American racial and ethnic groups within which the history and/or current
situation of the American Negro could be handled. The conspicuous difference
of skin-color visibiiity injects into the picture both the question of "race" and
the issue of racism to a degree not applicable to any other American minority
group. It is the conclusion of this project that there is no way around the fact
- that the idea of "race” and the phenomenon of racism in history generally, and
- in American history in particular, must be treated in the K-6 curriculum.
There are instructional means of dealing with this content which, because they

| are reporting the real world as children already know it, can engage youngsters
v in coping constructively with racist interpretations of history and current events.
h It is the project’s current hypothesis that by dealing with those racist interpreta-
tions of history and current events with which children at six or ten are already
familiar, the K-6 curriculum would be administering a large dose of preventive
medicine. The prime example of one attempt in this direction made during the
Working Party sessions was the eager involvement of one class of sixth-graders
in the story of -~ and subsequent discussion about ~- a myth of creation a group
of Central American Indians made up when first confronted with the phenomenon
of both white and Negro explorers. More materials such as this (taken from a
scholarly volume, Race: The History of an Idea in America, Schocken Books,
Inc., 1965) need to be unearthed and adapted for a variety of modes of intro-
duction into the K~6 curriculum,

| - VIIL. It is Possible that the American Negro Child Cannot be Readily Taught
in a Manner which Assumes more Si:nilarity to than Difference from his
K-6 White Counterparts

» While there is still considerable debate about the implications of this state-
ment, there is abundant evidence that racial and cultural diversity has a unique
meaning for the Negro child. Centuries of miseducation, misinformation, and
mistreatment have taken their toll of the Negrochild's self-concept. What
implications this has for the treatment of xacial and cultural diversity with
Negro children are not clear. First, the project has not yet found a genuinely
integrated classroom in which to try out materials that by definition would have
to be educationally useful for both Negro and white children of a given grade.
Secondly, the teachers involved in the Working Party phase of the project whose
students were Negro chose on one occasion not to use a given item (the film
"I Wonder Why") primarily on the gounds that its usefulness in such a class-
room was limited if not nonexistent. And thirdly, the teachers of Negro chil-
! dren -~ two of whom were Negroes themszlves -- aimost invariably chese to
diagnose their children's attitudes in a mannex which differed perceptibly from
that of their colleagues whose classes were composed of white children.
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While these experiences of the Working Parties do not lend themselves to
conclusive evidence that the subject of racial and cultural diversity must at
all times in all ways be dealt with differently for the Negro child, they are
enough to suggest that this question must receive considerably more attention.

IX. The "Working Party" is a Useful Organizational and Procedural Method
for Developing New Instructional Materials

The two part-time Working Parties formed by the project staff during the
months of February and March were each composed of three teachers and one
L consultant peculiarly fitted by experience to guide a group of teachers in the
P exploration and development of new materials and methods for the classroom.
| - While dividing the Working Party organization between Grade 3 and Grade 4
was a somewhat arbitrary decision, its usefulness outweighed its liabilities.
Each Working Party met at the Lincoln Filene Center one evening a week for
'two to three hours. Members of the Center staff attended each meeting to
ensure continuity between the efforts of the groups and to provide direction for
their deliberations when it was needed.

While the temporary and part-time aspects imposed external restrictions
upon the operations of the two groups, other factors proved to be unqualified
assets of this kind of organization: (1) the divexsity of professional skills re-
presented, (2) the access to -- and feedback from --classrooms, and(3) the
opportunity for dialogue between teachers and scholars and both of these with
the Center staff.

Some of the implications of this experience for the future organization of
attempts to develop new instructional materials are: (1) that use of working
paxties would be even more useful as a long-range organizational plan in-
volving primarily full-time personnel, (2) that the combination of one resident
acholar, two part-time scholars, two teachers, one media specialist (perhaps
part-time), one research assistant, and one secretary-administrative aide
would be a productive membership for a long-range working party, and (3)
that at some point independent reseaxch personnel should be brought in to
evaluate the effect of the materials developed by such a working paxty.

The inclusion of a2 media specialist, perhaps half-time on each working
g paxty, to bridge the gap between the scholar and the teacher and to aid the
teacher in executing her classroom experimentation, is a particularly important
factor in the ozganization of an optimally effective working party. Other impoz-
| tant implications of this project's experience with its warking parties include
: the following: (1) the scholars selected for participation in working parties
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should have a'strong intorest in educition at the elementary lovel; (2) a by- o N
Product of teaciers' participation in the Working parties is their continual . e
examination of thelr involyemeit in the irtellectual dimensions of the project; %
and (2) care must be thken to ensure that paiticipiting teachers do rix rely &
too strongly upon tiie knowledge and imagination of the scholai's to the exclusion e
of their own judgment snd experiercs, | |
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MEETING OF AD HOC CONSULTATIVE COMMITTEE
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INTRODUCTION

The.March meeting was viewed as an orgénizing meeting, particuiarly

designed to plan the coriference of behavioral scientists scheduled for June, Par-
ticipants in the 5 March meeting were: Dr. Melvin Tumin of Princeton University;
- Dr. Jean D, Grambs of the University of Maryland; and, from the Lincoln Filene

Center staff, Dr. John'S, Gibson, Dr. William C, Kvaraceus, Dr. Bradbury
Seasholes, Mr. Wyman Holmes, and Miss Astrid Anderson. |
It was felt that a preliminary discussion of the issues with which it was
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phnned to confront the June conference participants would aid in formulating an
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agenda, determining who should be invited, and anticipating into what chann’els the

deliberations at the June meeting would need to be directed. Therefore, ti:: % vowing

report covers several of the same issues which were discussed at greater length

in the June meeting.

SPECIFIC MATERIALS ON THE NEGRO IN UNITED STATES LIFE VS. THE

CULTURAL-ANTHROPOLOGICAL APPROACH

I. Materials on the American Neggo
Considerable and heated discussion revolved around the question of what
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meaning Akican history has for Amerlcan Negroes. The accompanying question

T R

was, of course, whzther materials on African history positively reinforce the self- -

concept of the Negro American and contribute to intergroup understanding on the
part of the whlie Américan. Dr. Grambs, citing Herskovits's support of the thesis
that kndwledge of African history dozs have 2 positive effect on the self-concept of
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the American Negro, referred to a study which showed that such kmwledgé leads

to more incentive because it gives a sense of meaning to the current Negro struggle,
She pointed out that ther_e are some high points in African histoxy* and insisted

that Negro children need to know that Negroes can, and always have been ahble to,

achieve. Dr. Tumin, on the other hand, insisted that Hexskovits generalizes too

much from Jews to Negroes. He suggested that "a sense of the signiﬁcax{ce and
meaning of the current Negro struggle can be arrivéd at through other rnéans. " He
seriously questioned whethexr the American Negro can identify with his tribal origins

in view of the fact that the Negro American possesses the same cultural values as

- othexr Americans, the same criteria for pride which Airkerican gociety has inculcated

in everyone. At the end of the discussion of this question, the anixosphere was

rather heavily loaded against consideration of the development of materials on the

African history of the American Negro.

‘The second major issue naturally evolved out of the first: the development

of materials on the Negro in American history. Dr. Grambs thought that if nothing

else, the historical situation of the slave ought to be taught. She then went on to

observe that five elementary schoo?! history books she had looked at recently had

virtually ignored slavery altogether. She felt that the history of attempted revolts

of slaves on the plantations -- which demonstrate that the slaves were not always

content in slavery -- was a valuable precedent to the cuxrrent Negro struggle.

* Davidson, Basil, The Lost Cities of Africa. Boston: Atlantic - Little Brown,
1959
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Conéern was expressed lest the uniqueness of the Negro situation -~ that it is

larger and qualitatively different -~ be lost in the shuffle of dealing with "diversity”

in general. It was agreed that the case for the development of more and bettexr
matertalé 611 the Negro in American hisl:oty rests on the assumption that self-pride
and xrace ’pride would both contribute to the solution of racial problems i.n this

country, But the issue of what can be said for lack of race consciousness was also

raised. Dr. Tumin questioned whether we want to "improve" Negro history and

pointed sut that thexre was room for serious doubt about the assumption that materials
on Negro hiémory would help both Negro and white children. He suggested that much
canﬁb,e done with Negro history by starting with the situation today and explaining it
== which is different from the historian's "let's get the record straight,” He thought
it important that the situétion of the American Negro -- past and present -- be
approached through "the basics" of the K-6 social studies curriculum, whether or
not it is ever specifically considered, The discussion of this Quesﬁén ended on Dr.,
Grambs's note that the biggest problem in United States education today is: What
helps the Negro child achieve? She pointed out that if morxe attention to the Negro

in United States history is helpful to the Negro chﬂd, we should look at it. Dr.
Tumin felt that we should also look into what reséii‘.‘i:h has been done on the question
of whether historical understanding and appreciation leads to: (a) increased undex-

standing of others, ard/or (b) imp:ovéd self-concept.,

11, The Cultural -Anthrqgg_l_g_:gicai Approach to Group Differences

It was agreed that the desired aim of the project -- and the desired ends of
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any forthcoming curriculum -- must be seen in terms of ascending levels of
information-grasp, cbmp:eheusion. ahd understanding, If “appreciation” -~ of
one's own heritage or anyb:)dy else's -? is to be considered one of the goals at any
point, it must be regarded as frosting 611 the cake which cannct be written into the
materials., A tentative scherixa of these ascending leirels of skill ‘-acquisitidn',
inform#tion-’-grasp, comprehension, and understanding is outlined below:
-Diversity is great!| |
~Diversity is rich within unity,
A-An understanding of diversity.
~Diversity is hot neéessarﬂy desirable, but it exists.
~No change in acceptance or rejection of diversities, but
component minorities strengthened in their ability to
manipulate the existing system., )

This idea of ascendlng goals for the_ projected materials on cultural divérsity in

- American life was refined and elaborated in the subsequent June conferenéé (see -

Appendix C, page _11).

It was agreed that the means to these ascending ends lie both in crucial
concepts to be imparted and in the method einployed to impart them, -Dr. Tumin |
introduced for consideration in the discussion three concepts notable for theix
individual succinctness and collective comprehensiveness:

A, the nonbiological ‘explanation of differences

B. the relativity of (cultural) valuss
C.  the multiple causation of any social event

Much of the remainder of the day's discussion revolved arovnd: (a) the possibilities




in the K-6 social studies curriculum for elaboration of these concepts, and (b) how
the elaboration of these concepi:s -- with respect to racial and cultural diversity --
must take into account what learning theory has to say about learning at the K~6

level,

A. The nonbiological explanation of differences. Dr. Grambs pointed out

that in the Negro home the cultural explanation for racial diffexences is reinforced;
in the white home -~ particulaxly the lower-class white home where the need for
xeassurance of superiority is greater -~ the biological explanation of racial dif-
ferences is the one which is reinforced, Therefoxe, an émphasls on nonbiological
explanations for seeming racial differences will meet more resistance from lower-
class white children, The fact that biological differences do not account for differ-
ences in behavior can be illustrated at the K-6 level in a number of ways. One pos-
sibility considered was showing how, in families » there axe different ways cf treating,
and different expectations for, gixls and boys which account for behavioral differences.
The same approach could be utilized for examination of what seems to be a racial
difference in intelligence; i, e., that the way we are treated ~- as a group and as

’ individuals -- affects the way we behave and the expectations we have for ourselves.
It was agreed that children must be shown the usefulness of a statement of general

tendency as opposed to a "majority statement" ("most are “)e It was

likewise agreed that this is a very difficult problem,

B. The relativity of cultural values, The American cultuxal value placed

Aruitoxt provided by Eic:

ERIC
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on unity in diversity -- with an emphasis on unity -~ places a limitation on an
American's potential appreciation of c:ntural diversity. Whether or not the utility
of this particular American value ia the same now as it was in 1920, perhaps our
task should be viewed as one of simply making children more awere of diversity
without attempting to alter their attitudes toward the diversity they already sense,
Dr. Tumin maintained that we must restructure the concept of "dlverslty" as a
beginning and that it must be talked about whether ox not it exists in a given com-
munity. Dr. Grambe supported this with the contention that television is telling
isolated children about diversity, making it unnecessary to have to discriminate in
the development of materials between culturally and racially diverse communities
and those which are homogenous.

There was agreement that there is a need to make cultural diversity more
relevant by using the "at-héme" Negro example, 'Eskimoes have been justified in
the past as introductions to diversity because they axe emotionally neutral, But the
lack of immediacy in the Eskimo m:ﬁple. along with the suggestion in Eskimo
materials (however unconscidus) that Eskimo culture can in some senses be regarded
as inferior by our own c\ﬂmral standards, tends to make inferences from Eskimo
culture to “at-ilome" cultural diversity difficult. The heed is clear for parallels to
racial and cultural diversity which are less emotionally loaded, are more immediate
and familiar, and contain little possihility for making superior -inferibr diadnc:ipné.

Many questions of the relativity of cultural values were raised in the course

of this discussion. Some are summarized below:

e AW el s e e s
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1. Is third gene:ation resurgence of im:erest in ethnic origins
soinething that can be documented? Or is this question ix-
xrelevant because the Negro, who is more than third genexra-
tion, cannot be expected to share in this hypothesized pat-
texn of reaurging interigst? y

S e
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2. Can exposure to cultural relativity at an early age adversely 7
affect ego development? In other words, what effect does .

3 exposure to cultural diverslty have at age X as opposed to

; age Y?

3. How can materials be created in such a way that the ego
: strength to be gained from the teacher-pupil relationship
is maximized?

B R

4.  Isthere any documented evidence that Negro and white
- children can tolexate the discussior of racial differences 2
in the classroom? :

| § a. What is unique about the Negro in texms of both intra-
b psychic process and in terms of impersonal forces at
Th work in the society? |

N b. What aspects of intrapsychic process and "the system"
: - - are common to both Negroes and other ethnic minority
groups?

Dr. Tumin, feeling that substantive materials on poverty and cultural

b deprivation in the classroom would probably have the effect of making lower-class i

children feel badly, pointed out that in handling the materials, deprivation should | "
be viewed as the responsibility of "the system" and not the child's own failure or

; a failure on the part of his own family, Dr. Seasholes felt, howcver, that things R S

should not be simply left on this note, but that materials should go on to demonstrate

that "the system"l can be coped with and surmounted with effective attitudes and skills

(eee the lowest-level item in the schema on page 4).
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. C.  The multiple causation of any social event. Discussion of this

| érucial concept was somewhat limited by time. Much, however, can be done to

- zeinforce this way of thinking about human events through (a), challenging the single-

cause biological explanation of human characteristics, and (b), examiring tl:e devel-
opment of cultural values in order to understand them in the light of their multiple
sources, | |

It was agreed that much can be dore to impaxt the idea of the multiple
causation of any social event in the following three ways:

1, ‘through the content of history

2. through an understanding of psychodynamic process from personal,
family, school, and community exampies

3. through an undexstanding of the impersonal forces at werk in

society as diacussed under 5, & and b on page 7,and in the
subsequent paregraph, |

CONCLUSION

Dr. Tumin statec at the conclusion of the day's discussion that methods

and content axe not separeble. He emphasized that in experimenting with any forth-

‘coming materials, it will be impoxtant to come to conclusions about the mauerms-

under three conditions: (1) nothing changed, (2) only the curriculum changed, and
(3) curriculum and corollary environment changed. He felt that it will be important
to keep an account of 'the cost of doing things right, * including the “cost" in

xevision of method and the “cost" of teacher re ~education.
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INTRODUCTION

Objectives
In the *Procedural Schemh foi »'P'roject - March, 1965 - May, 1966, * the
first four months were conceived of as a “Preliminary Phase* designed to include
staff planning and a two-day cohference of a working committee in June whose
fask would be: "consideration of basic apnroaches to the project, including
specific materials on the Negro in American life and/or more genetanzed
anthrdpologlcal approaches to group differences.’ It was dgcided at the confer-
ence of Maxch S that this task cot;ld be elaborated in terms of the following
objectives: | |
1) to determine in consultation with historians and social scien-
tists the kinds of information and concepts about racial-cultural
diversity and the Negro in American life which axe currently
~found in elementary education, .

2) to consider what sequences of information and concepts might
~ be more appropriate in future elementary education.

3) to relate theories of learning and socialization to the under-
taking.

A tentative agends was drawn up prior to the conference in oxder to set
guidelines for the two daya of discuasion. (See pages v and vi)
Working Papers

it was declded that, in lieu of working papers, the Lincoin Filene Center
staff would draw up a list of questions pertaining to the essentiel issues of the
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project which would be mailed ﬁo the conference invitees. They would be asked

~ to write 8-10 page replie- to these questions, which would be circulued to all
‘other invioeea in advance of the June conference. The questions were as follows:

1. Should this pu:oject conoéntuue upon vthe development of instructional
materials on cultural and ncm minorities in American life, or on the imore

generanzed cultural anthropological appioach to group differences, or on both?

2. In develom instructional materials, what are the advantages and/or
disadvantages of following the
2) "near-to-far" sequence for K-6 (¢.g., from the child's self and
family to his neighborhood, community, state, regloﬁ. -nation,
~and world)? | |
or b) the "far-to-near" sequence (e.g., beginning in K and/or Grade
I with a study of some distant culture, including child, family,
and society, and working back t~ the child's community by
Grade 4 or 5)?

3. What basic concepts from your own discipline do you feel can make the
greatest contribution to sensitizing American elementary school smdentom racial
and cultural diversity in American life, snd hopefully to zeducing stereotypic
ﬂﬂnhnxamongaﬁ:demzwithrespactmanjgrwp?

4, Towhudograe shouldwe zlnmmionwwdlguzy. currlclnum content md

structure, achool envlroment. co-currlcnhr activities, peer zroupn. and the
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living environment of students and their families as variables which, along
with instructional materials, influence the development of values, attitudes, and
overt behavioral patterns of children in the area of racial and cultural diversity?

The replies which were received from the conference invitees contributed

much to setting the tenor of the ensuing conference. The substance of these

replies will be incorporated in the final repoxt of the project.

Paxticipants

' The following is a list of the eight participants in the conference of June 18-
19, 1965. It should be mentioned here that one additional invitee was unable to
attend due 'to a family crisis at the last minute, but has indicated his willingness
to confx;i.buﬁe to the project at any later date: Dr. Robert Coles, Research
Psychiatzist, University Health Services, Haxvard University.

1) Dr. Jean D, Grambs, Professor of Secondary Education, University of Maryland

2) Dr. Robert Hess, Chairman, Committee on Human Development, Univexsity
of Chicago | S

3) Mr. Larry Cuban, Master Teacher, Cardozo Project, Cardozo High School.
Washington, D.C.

4) Dr. Peter New, Social Science Unit, Department of Public Health Practice,
Graduate School of Pubnc Health, University of Pittsburg

5) Dr. Robert A, i*eldmesser, Executive Director, Sociological Rescurces for
~ Secondiry Schools, Daxtziouth Coliege '

6) Dx. Solon T. Kimball, Teachers College, Columbia University

7) Dr. William D. Davidson, Chief Resident, Inpatient Psychistry, Veterans
Admlniltradm Hospital, Minneapolis, Minnesota




iv

8) Dr, Charles A. Pinderlughes, Chief, Psychiatry Service, Boston Veterans
Administration Hospital, Jamaca Pl_am. Massachusetts _

In planning the composition 6! this group, we were interested in having
represented the widest possible diversity of academic backgrounds from the ares
of social lcienoe.' Dr. Grambs md Dr. Hess were chosen to represent learning
theory; Mr. Cuban to Tepresent history; Dr. New and Dr. Feldmesser, sociology;
Dr. Kimbail, anthropology; and Dr. Davidson and Dr. Pinderlughé-, psychiatry,
Several members of this group have indicated to us their willingness to collab-
orate with us further in what they consider a most crucial need in the elementary

school curriculum for more adequate and morxe sciiolarly materials on racial |

&nd cultural diversity in American life.




RACIAL AND CULTURAL DIVERSITY PROJECT

z, Conference, June 18 and 19, 1965

Tentative Agenda | "
» z | I.  Origins and Objectives of the Project

: i : |

L A. Current treatment of cultural diversity in K-6 materinls

i

g :

¥ | B. Possible hierarchy of objectives, from information to

; g | commitment

| & C. Materials as only one source of information and affect

D. Projected framework of project

4 1.  Basic concepts associated with “"cultural diversity"

% 2. A possible sequence or structure of concepts

R 3. Learning parameters, ages 5-12

" a. Previous learning, as child enters school | Q |

b. Rate of accretion
Y c. Cognitive developmental limitations
R d. Affective developmental limitations
| § e. Evaluational developmental limitations
f.  Transfer as an expander
g. Possible subgroup differences iu all of these

4.  Adjustment of 1 and ?_to account for 3
5. Possible consequences of proposed new regimen

a.  Achievement of stated objectives | | 4
b. Psychological outcomes unrelated to objectives, o
but of wider concern

6. Pedagogic techniques: "discovery, " fole playing, etc.
7.  Development of prototypical materials ; experimental use

II.  Instructional Materials: Definition, Scope, Limitations (Question - -
#4 from respondents) | |




HI.  Discussion of Concepts (Question #3 from respondents)

V. Sequence or Structure .

V.  Learning Parameters (Questio_ns #1 and #2 from respondents)

R R NN A e T A e s 7

VI. Consequences

VI,  Possible Sources for New Materiais: Documents, Periods of History,
Ethnic Groups, Psychiatric Cases, etc.

2 2" S,
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The conference considered three main themes. The first theme revolved
around the question of effecting change. cognitive change, affective change, and
behavioral change. The second could be phrased in the question; "What kind of
'diversity’ are Negro-white differences?” The third involved two questions about
objectives: who are the target groups for the proposezi' ineterlals, and can a
hierarchy of objectives -- combining the issues of cognitive, attitudinal, antl
behavioral change -- be agreed upon by the .participants. |

Much of the discussion of effecting change, cognitive, affective, and
behavioral, was concerned with how, if at all, these three areas could be
separated cut -- theoretically, pedagogically, or for the purpose of evaluation
and measurement. There was a fair amount of consensus that they can be separated
for purposes of thecrizing or measurement, but less agreement that they can be

separated out in the teaching process.

COGNITIVE CHANGE

| ~ Some felt that if cognitive change ( a change in the amount of information
an individual has about racial and cultural diversity) could be achieved, attitudes
and behavicr would follow. The proponents of this view tended to feel that tackling
attitudes first could involve us in a moxass of tangled and confusing psychological
considerations which, even if we were to unravel them for the punpose of creating

materials, could be dangerous in the hands of psychoanalytically unirained teachers.

- Those who emphasized the need for cognitive change viewed the form this emphasis

G e e e - o . Tt et twem. o ewamcare <o ey g oogenop e
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might take in several ways.

One path which was tentatively explored was that of tackling cognitive change

(i.e., the substantive content of the foxthcoming materials) by selecting a few
basic principles from the social sciences whlch are particularly germane to our
: subject, then developing materials which illustrate these principles in a substan-
tive and convincing way. Three "basic principles' which wexe suggested were:
\1 . the gocial origins of behavior as a foundation for the possibility of change

2. the concept of functional vs. nonfunctional differences
3. the concept of variation within the group

1. The social origins of behavior as a foundation for the possibility of change; It
was suggested that evaluation of the current American social -status hieraxchy, foxr

ingtance, can be got around by showing children, via history, that behavioral differ-

P o

ences as well as social status have their roots in social phenomena. Oneparticipant

Bt

pointed out that as part of this first "basic priaciple, " we should acknowledge in mate-

rials such primary things (which children sense anyway, even if they do not articulate ..
it)as: “in our culture there are people who play the tune and people who do the dance; |

there are groups on top and groups on bottom." He went on to éay that we ghould go m
on from this idea to point out and demonstrate that "ANY group can be on top or on |
botiom. ..members of any group can play the tune or dance to it." The possibilities ’
for illustration of these ideas from a wealth of sociological and anthropological data .
are numerous. A longitudinal view of the changing statuses of American racial and
ethnic groups is one possibility; a horizontal view of the relative statuses of racial
andethnic groups in various parts of the world today is another. It was felt that

the concept of the social origins of behavior as 9 foundation for the posgibility




: J of change was a particulaxly desirable one to impaxt to minority-group i ;‘ ,
children. | i
1 2. Functional vs. nonfunctional differences: Itwas guggested that one mightthen g0 ', % )
| , on from the preceding socioldglcal examination of class structure to demonstrate , 3 :
which social class differences are ﬁnctional today and which are not -- with an | | ¢ !
‘ emphasis on function of occupation. This could be elaborated in terms of a -
' who.e view of our society as one in which the most relevant problem is one of
* bringing "Mm skills to the solution of types of problems.” A person should |
be "evaluated” or described in terms of what pexticular skill he or she can bring ) .
to the solution of "X" type of problem, It could then be demonstrated that this is
| ‘ %tﬁ a new kind of structuzal arrangement in which the relevant Iqueatlon is no longer *
f one of inferior-superior. ‘The notion of ascription v8. achievement could be )
i; inserted here. g ;
' ? Not only class differences but skin-color differences can be used in des- }‘ |
' “y : cxribing functional vs, nonfunctional differences. Children can be shown that, for | i
| ﬁ instance, what is "mncgionél" for a pleasant and successful bixthday party is not A . 1
. J r so much skin color as companiability or entertaining talent « This could be tied |
; in with the idea (beginning with vexry simple illustrations, 'auch as what instruments ":_'
% are functional for eating a meal) that what is functional in one aituation is abso-
; "‘ lutely useless in another. The discussion of using skin colox to demonstrate
& i functional vs, nonfunctional differences, however, overlapped with the iater
| ‘discussion of affective change. It was felt that children must experience some | *i" -

situations in which skin color is nonfunctional before any dent can be made, espe-
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cially if the child has always been i.nter#cu.ng in situations in which it hagbeen
functional. In fact, throughout the conference there was universal acknowledge-
ment by the participants that only a certain degree of real learning can take place
in a racially and culturally segregated setting. And it was acknowledged, too,
that xeal learning with regard to skin-color difference partakes laxgely of

affective cause and effect.

3. Variation within the e group: Agreement that this concept should be emphasized

in our materials was particularly evident. Using social class as an illustration of

this concept might be difficult, but using'religlon, country of ancestry, or the range
of physical characteristics is not. If, in the process of demcns&ating variation
Within the group, the child is to be made aware of his own group membexrships,
this will have to be done carefully, One participant felt that the very definition
of “cultural diversity" should be sufficiently broad so as to include "that divereity
which exists between every hid!vidul and another. "

This was felt to be a particularly important cuncept to use with reference
to the Negro group in America because of the confusion in this country between
“racial"” and social-class integration. Variation within the Negro group, compared
with similar variation within xeligious, ethnic, or other "racial” groups, could
be demonstrated along many different variables (physical, social, echc:ﬁoml) to
show more variation within the Negro group than between Negroes and others,

A second "path" to be explored in systematically tackling cognitive change
was uncovered while scouring the underbrush of "basic principles” from each of
the social scieaces which all might agree were, in fact, "basic” enough to qualify.
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(As one paxticipant pointed out, on an earlier high school level social studies
project, the social scicntists involved soon abandoned the idea cf consensus on
"basic” principles.) In the course of asking the conference mﬂcMs to think
about basic principles, .however, they came up with an amazing conaensus; that
the most important "contribwtion" from each of their discipiines was its method,

Feldmesser saw the method of sociological inquiry -~ not the information which
has been gathered -~ as sociology's most vital contribution. Kimball suggested,
from mﬂuopologj. that cross~cultural comjnrison of families could be tried out
in the early grades as a way to get children to look at their own families as “inter- N
per-onal relauonahips"; (Dolls, he suggested, could be employed to dramatize this.) o
The case for history, Cuban thougit, was the same; and he would tie in-
higtorical method with the idea of causstion, i.e., the social origins of behavioral

differences as a foundation for the possibility of change. Three additional sug-
gestions for the handling of history were: (1) that new biases with which to present E ?
history should be explored (i.e., the spread of man around the areas and the §

divergency of culture which emerged; U.S. history as "our form" of westexn

civilization); (2) that thexe is a need for the humanization, personalization of

history -~ particularly at the 5th grade level; and (3) that studying U.S. history @
via recurring themes in world history would help to shed light on issues of racial g
and cultural diversity in American life; .e., what does it mean to be ‘independent’; i
'whntaretbHndnotprobiemuhntarln:whudoesitmmmwmeacmsumion? 3

‘As will be seen in the discussion of "Aﬂecuvé Change" , below, the psychi- | ﬂ

atrists, oo, viewed the contribution of their discipline as primarily one of method,




6
i.e., "process.” The small-group t'herapy proceds received a good deal of at-
tention as a method on which the achools might draw for a classroom technique |

" of coping with the feeling level in childre. One psychiatrist conceived of a model

lesson in which (i) the textbook is used to help smdents learn the discrimination
process, some of its values, how things can be seen in different ways; (2) then | | | @s‘ :
the affectual -experiehﬁal level is brought in through media such as movies ox . ;1
role pléying, and (3) then a period comes in whieh the children would be helped |

to interrelate (1) and (2) with the feelings they now have which were generated by

L L ST P P SN

the movie, tying these feelings in with experiences at home, on the playground, and '
1 ~in the neighborhood. . ;
L . ~ The idea that it was the method of history, sociology, anthropology -~ fE |

respectively -- which had most to contribute to this project was a moment of |

great consensus. When the represenutlves of psychidtry claimed that it was the
process of their fi€ld which had the most to offer, much of the gathered company

B L1 S Il

balked, It was felt by some that the ethics of tbis --particulaxly cousldamg how

" much is not known about the effects of encouraging a young child to be conscious

of "relationships” and “feelings" -- was questionable. The classroom situation
is not one in which it is possible caremny to control and evaluaue psychoanalytic
process on an individual hasis_; what might be quite tolerable for one Qhﬂd migit be

‘ questioned mainly on the basis that proper training of teachezs to handle “loaded”

5

materials would be an arduous, if not unfeasible, task. And third, the efficiency

of this approach to inculcating knowledge or minimizing discrimination was

.
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seen as inefficient and unjustified by thuse who saw the problem of discriminstion
as mainly one of behavior, and therefore of changing behavior, completely apart | f Y
from the issue of at what point prejudice comes into the picture. For those who | ‘ ? )

| ‘
weighted prejudice as a function of discrimination more heavily than lack of skills {

or knowledge, attacking prejudice first to get at discrimination was seen as the
only efficient apfmoach.

Other Approaches to Cognitive Change
A good deal of time was spent discussing the human power of discrimination.

It was pointed out that people will and do discriminate constantly, and that one of

our gruatest hopes should be that possibly the power of discrimination can be
trained to operate in a more sociable, more democratic -- even more healthy--
way in the school. The erphasis in this discussion was on providing an atmos- ;*
phere for the child in which he learns amid surroundings and in such a manner *

B> P

 that he must exexcise his power of discrimination on his own. ‘Three basic

elements in this learning sitvation are a racially and culturally integrated class-

room (the only non-evaluative situation for learning about such differences); an

emphasis on teaching chiidren to evaluate contexts of situations (hopefully leading
- the child into the habit pt cognitive patterns which pfepare him to meet new events
in his life); and an emphasis on the question "How does this work?" (to offset the
good-bad dichotomy which, one suggested, is not peculiar to children in all other
cultures and thus must be considered at least partiaily cul turally imposea),
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AFFECTIVE CHANGE |

The case for consideration of the affective domain in Iearning about reciel |
and cultural diversity revolved around two considerations: (1) the nature of the
Yearning process, and (2) the nature and extent of the damage done to minority

PRI SN

groups and, thus, what measures are required to effect a cuze, |
The Learning Process - .
It was generally agreed that it is possible to separate cognitive processes
ffom affective processes theoretically more than it is possible to separate them
in the process by which a child learns. How much it is desirable to emphacize
affective materials and methods was an issue involving considerable difference |
- of opinion in the conﬁarence.' Tho-e who considered greater information about
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~diversity, the development of skills for handling diverse situations, and diminu-
tion in discrimination to be the project's proper objectives placed their greatest
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emphasis on development of cognitive skills. Some of the reasons given for

favoring the emphasis on cognitive skills were: that most of whut is known about

attitudes and attitude change is known about adults, not children,and therefore we |
should be covering unknown texritory if we purported to be changing attitudes
(and perhaps shaky ground as wel2); that, in view of the fact that for some prejudice
is personally functiona!, we'cmdnmwbemapomwmmemmids
and outline classroom methods which will be adequate for the needs of all children;
thntauitudescanhachnpdbymynumherofhﬂuencesotwbkhhglhgchnge

is only one, and pe:hnpa the moat time-consuming, costly, and circuitous.




"Re-humanization” of minorities |

The most compelling case for drawing oa psychoanalytic techniques in these :
materials was made in the name of the "ré-'humanizaﬁgn" of the American Negro i‘

_as a "damaged group." ‘Reference was made to a 196364 Orthopsychiatry 4
article by Redl, Huttenberg, and Bernard in which "re-humanization" in the small-

kroupeontexthuheenlmwnmﬁeex&emé!yeﬁecﬂvewuhpeoplewhohneﬁeen .

effectively de-humanized by overwhelming envirorimental stress. In this re- ]

humanization process, the small group is used as a way of once more giving the

experience of a human, healthy, happy situation. It was suggested that the American
Negro in particular -- although this may apply to other minority groups as well --
has in fact come to accept the inferfor self-image the majority has forced upon T

him for 300 years, and that the only way to offset this deep-seated & phenomenon

is oomethmg as drastic as restructuring of feelings and attitudes through small-

group therapy. In this connection, it was maintained that mere behavioral feed-

back to the damaged minority from the majority -- were this behavioral feedback
to consist of having adopted for prhﬁarny cognitive reasons new patterns of
behavior -- would not be setting up the kind oumospbere in which the damaged

minority can come back to health, It would not be convincing to the minority;

feelings and attitudes must back up the behavior,

Some of the other reasons for dealing heavily with attitudes cnd feelings
in creating these materials were: |

that it has besn proven that the customary aff